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HEADTEACHER’S MESSAGE  

INSIDE 

KALEIDOSCOPE OF LEARNING 

E 
very week St Marylebone has a Theme for 

the Week. These range from dearly-held 

 values (courage, kindness, justice, joy, 

peace) to the topical (rich and poor, it’s not easy 

being green, privilege and prejudice), to those 

linked directly to times in religious, national or 

international calendars (Remembrance, Epiphany, 

valedictory, Advent, light (for Diwali).  

   Every Monday morning in Church, a department 

or house or senior leader explores the theme 

through a different lens, usually adding distinctive 

insights from that subject area. Every subsequent 

school morning, a Thought for the Day broadcasts 

live across the School via the tannoy, again 

exploring the theme through  different lenses. And 

on Friday mornings, the Thought for the Day is 

written and broadcast by a Form Group.  

   No Thought for the Day is the same; each theme 

enables a kaleidoscope of ways in which it has 

meaning in our social, personal, academic and 

spiritual search. In fact, a few weeks ago, the 

Theme of the Week was kaleidoscope. 

   I’m describing this partly in case some readers 

(those who are not staff or students) didn’t know 

about the way we begin each day here. With 

relation to this edition of the St Marylebone 

Messenger, it also has significance. You will see in 

this edition how learning here is reflected through 

a range of lenses; there is no single right answer, 

or myopic single way in which we expect learning 

to happen. We know each subject, each experi-

ence, each new topic, each enrichment club sheds 

new light on young people’s understanding of 

themselves and the world. We are not a one-

mantra school. As you read this edition, I hope you 

are as encouraged as I am by the reflective and 

analytical nature of students’ contributions, the 

way they value the learning process, not just the 

outcome, and the extraordinary kaleidoscope of 

learning experiences enriching them.   

   We all need our own battle cry when times are 

tough. For us here at St Marylebone, we don’t 

have to look far for motivation and inspiration: it is 

in our students. This edition is yet another exam-

ple of what great things they can do. My thanks 

and  congratulations to all the contributors, and 

notably the editorial team: Mathilda J and Alice A 

from Year 10; Isabel C, Ella H, Lucy G and Maggie 

H from Year 12; admirably led by 

Editor in Chief  Simran L and Art 

Director Elly S, both from Year 12. 

Thanks to Ms Owen for her  

commitment to its production.   

Ms Kathryn Pugh, Headteacher 
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SPORT AT ST MARYLEBONE 

The Sixth Form Boys’ Football Team post victory! 

Year 12 Basketball Club 

Gymnastics Club Netball Club 

The Netball Team huddle for a pep talk 

Sports Day 2019  
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LEARNING SELF-EXPRESSION 

A 
 trio of dancers clothed in form-fitting black, 

awash in blue light, captivated the audience with 

their graceful, athletic, and gravity-defying    

movements, performed to the snappy beat of Imagine 

Dragons’ ‘Thunder’.  

   Last June, we Marylebone dancers performed the 

pieces we’d been working on for months, in the Dance 

Summer Showcase. Some were choreographed by 

teachers, others by guest choreographers, and many by 

ourselves. 

   Dance at St Marylebone is taught by people who enjoy 

it and are invested in our progress. Teachers give us 

thoughtful, clear, and meaningful feedback whilst delivering enjoyable lessons, which have become, 

for me at least, a much-anticipated break from the rest of the quasi-sedentary school day. Never      

allowing complacency, our teachers challenge us, inviting guest choreographers, and organising     

special workshops with esteemed artists, pushing us to adapt to various styles.  

   This interest in our improvement and enjoyment is also obvious in the dance facilities. Comfortable 

studios can be easily taken for granted, but the modern design, springy floors, and miraculously clean 

mirrors are impressive. For GCSE dancers, Dance Theory lessons enrich our understanding of dance, 

renew our appreciation, and inspire our choreography. Before relocating from an American school to  

St Marylebone, I’d never heard of dance theory being taught in schools. Now, not taking a class like 

this is almost unthinkable. We learn about what goes into creating a piece, from an initial stimulus to 

final execution, complete with an analysis of props, sets, and costumes. We also gain insight into how 

we can elevate our dancing with stretches aimed at improving flexibility, balance and coordination.  

   Theory lessons are valuable in aiding us to become more knowledgeable and well-rounded dancers. 

The atmosphere in class is congenial: everyone supportive and receptive to others’ ideas and work. 

The inviting setting draws out the courage in each of us to express ourselves, which builds confidence 

and self-respect and leaves us with a sense of achievement. Ella S, Year 11 

DANCE 
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T 
hroughout November 2019 the dance  

department had an extremely eventful 

month. From performing at the National 

Gallery to visiting the world famous Sadler’s Wells, 

we had many opportunities and lots of hard work.  

   It began with a stimulating trip to see Carlos 

Acosta perform in a quadruple bill at Sadler’s 

Wells. The evening was incredibly exciting, 

especially due to the appearance of legendary 

choreographer Christopher Bruce. Although we 

were still buzzing from the show the next day we 

soon had to prepare for our next trip.  

   The following Friday we set out for our first work-

shop at the National Portrait Gallery with the  

Shobana Jeysingh Company. On arrival at the 

gallery we participated in several creative tasks to 

stimulate ideas for our choreography. These 

included recreating paintings through tape, explor-

ing our space, movement in paintings and some 

drawing challenges.  

    The workshop gave us a strong starting point for 

our performance preparation. Throughout the next 

week we worked with some company dancers to 

create a choreography which we were to perform 

to the public at the gallery on Friday. Our piece 

was based on the concept of self-image in the 

media. We conveyed this idea in our choreography 

through contact work, repeated motifs and inspira-

tion from paintings. 

   In the midst of all of this we had another great 

trip the night before our gallery performance. This 

time we had the chance to see the Richard Alston 

Company perform at The Place. The show was  

utterly iconic but even more so as it was one of 

the company’s retiring shows at the venue.  

   The evening didn’t end there, as straight after-

wards we had the opportunity to observe a live  

 

Q&A with Richard Alston himself. We took away 

invaluable knowledge from this which we can now 

use throughout the rest of our A-level course. But 

although it had been a very special evening we 

had to quickly hurry home to rest before our 

performance the next day! 

    We returned to the National Gallery for one final 

rehearsal before our performance. Whilst getting 

into costume and makeup the adrenaline began 

to flow. Over the course of an hour we performed 

four times to several rather large audiences 

consisting of the public, our friends and family.  

    Each performance went individually well with 

increasing enjoyment as our nerves disappeared. 

At the end of the evening, after a Q&A with our 

audience, we were extremely sad to say goodbye 

to the Shobana Jeysingh dancers we had been 

working with.  

   Performing in a public site with the company 

gave us valuable experience for if we choose to 

work in dance in the future. We would like to say a 

big thank you to the company and our teachers for 

all the amazing experiences we were able to enjoy 

throughout Autumn 2019.  

Maggie H, Year 12 

A BUSY MONTH FOR DANCE 

DANCE 

Georgia B, Year 13  

Chloe W, Year 13 
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THE PLASTIC IN OUR HEARTS 

I 
 visited Canada House in Trafalgar Square on 

Canada Day a few years ago. There was a huge 

floor map of Canada, Alaska, the Arctic Ocean 

and the North Pole. The edges of the reducing ice 

were very clearly marked with dates showing the 

decrease in ice cover over time. 

   After this experience, I decided to make an art-

work which I’ve named ‘The Plastic in our 

Hearts’ (reproduced below). I decided to focus on 

two very prominent issues in it: rising sea levels 

and pollution in the oceans. 

   I chose to make the individual parts of this  

picture from recycled items, including the backing 

cardboard and the frame, thus ensuring it was  

eco-friendly. 

  First, I wove a piece of fabric on a hand loom  

using remnants of wool, then placed it in the    

centre of the picture. The colours are shades of 

blue, an ombré of white to dark navy blue, the  

colours of the sea. 

  The white paper beneath the fabric came from 

old packaging, cut in a way that evokes movement 

when it is scrunched up and glued to the surface 

of the picture. The white paper packaging repre-

sents the melting of the ice caps at both poles.  

   The white packaging also represents the swirling 

white foam of the sea which contrasts with 

the turquoise blue paper showing the blue depths 

underneath it. The fabric represents the 

plastic, a human-made imperfection in our  

beautiful oceans. It is placed at an angle to evoke 

movement as if it floats on the surface like a raft 

of pollution.  

   The fabric is loosely woven and starting to un-

ravel at both ends. This shows the fluidity of the 

different levels within the oceans and how con-

nected they are. It also shows that things are 

fragile and falling apart and this should make the 

viewer uneasy. This is to represent the 

vulnerability of the creatures dependent on the 

sea environment.  

  The shades of blue intensify in the fabric as you 

work down the levels of the sea from the top 

levels where plants and plankton can reach the 

sunlight and make food, to the lower depths 

where photosynthesis is not possible. Finally, you 

reach the dark depths where creepy sea creatures 

prowl on what falls down through the upper levels 

of the water. 

   The plastic in the oceans is an allegory for the 

imperfections and darkness in the human 

heart. Small amounts of plastic in the oceans 

would be broken down in time fairly easily. 

However we have such an excess of plastic in the 

oceans that there is evidence of it in every 

part of the oceans of the world and in its impact 

on the survival of creatures dependent on the 

sea. Ultimately it could kill all our beautiful sea 

creatures. This is like darkness in someone’s 

heart, which can suck up all the happiness, good-

ness and kindness out of their life.  

  The wool is soft in texture and this invites the 

viewer into the artwork even though the message 

is a harsh one to think about. I hope this contrast 

will help to make the message more memorable. 

   I am using this artwork to criticise us as human 

beings, both for creating global warming and 

rising sea levels and the terrible pollution in our 

oceans as a result of foolish short-term ideas 

of what we want in life. 

  We are letting ourselves be consumed by selfish-

ness and excessive yearning for ‘stuff’ and this is 

consuming the world’s waters. I hope this artwork 

inspires viewers to work hard to reduce their plas-

tic usage, recycle and think about what they buy.  

   This is not an artwork of anger or hate but of 

love and hope, which is why I wanted to use 

beautiful colours. I wanted people to lose  

themselves in the harmony of sea colours and 

swirl of the waves and have the message slowly 

become apparent. I wanted to use wool 

because it is a soft, non-threatening material 

and emphasises fragility. 

   This will strengthen the memory of the message: 

love our beautiful blue planet and take responsi-

bility to sustain it.  

Imogen P, Year 9 

This artwork is not fuelled by 

anger or hate but by love and 

hope, which is why I used 

beautiful colours 
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DOES ART NEED YOU? 

D 
oes art exist without meaning? Does art need you? 

These are just two of the questions the Year 12 Art 

students asked themselves when visiting the Tate 

Modern in October. 

  In the morning we split into groups of five and explored the 

gallery together. Then we presented to the rest of the class 

our favourite piece on display. A wide range of art was  

discussed, including Kara Walker’s sardonic fountain; Haegue 

Yang’s upside-down sculpture made from window blinds; Nan 

Goldin’s intimate photography and Andre Fougeron’s painting, 

criticising French capitalism in the 1950s. 

    My group presented Kara Walker’s fountain, ‘Fons Ameri-

canus’. It is a colossal sculpture on temporary exhibition in 

the Tate’s Turbine Hall. Walker was inspired by Britain’s impe-

rial fountains in designing her sculpture, in particular the 

fountain outside Buckingham Palace. That fountain was built 

in the Victorian era, at the height of the British Empire, and all 

the symbolism points to glorifying Britain. 

    Walker wished to subvert this in her fountain and in doing 

so criticise the Empire and all it represents. She places 

Britannia, the Roman goddess of Britain, at the top of the 

fountain, signifying her importance but in doing so also mocks her as she is comically flailing around 

and the fountain water sprouts from her breasts. In the Buckingham Palace fountain, the water is full 

of regal mermen; Walker replaces the mermen with treacherous sharks.  

  Everywhere you look there are twisted references to British colonialism and imperialism. When we 

approached the fountain, our first instinct was to laugh at all the bizarre and comical features. After 

learning more about the context we began to appreciate and understand the serious message. 

    So, does art exist without meaning? Well, in the case of Kara Walker’s ‘Fons Americanus’, it certainly 

exists in the most literal sense but without understanding the meaning behind it, it is forgettable; you 

simply laugh and shrug at it before walking away. However, once you understand the symbolism, the 

fountain gains power and imprints itself in your memory, refusing to be forgotten. It becomes immortal, 

which is a far greater achievement than merely existing.   Elly S, Year 12 

ART 

A 
n email was sent out to the school in  

November advertising the new initiative of 

the City of Westminster. This aimed to help 

teenagers take advantage of living in London, 

starting with the offer of free food, live perform-

ances and a free viewing of Antony Gormley’s exhi-

bition at the Royal Academy.  

   An RA ‘Standard Friends Membership’ is worth 

£141 a year, or a price of £22 for a ticket per  

exhibition. This privilege is unfortunately not a 

possibility for many, contributing to a lack of edu-

cation in the arts for young adults, who would 

benefit greatly from the perspective art can give.  

    Most famous for the Angel of the North, Antony 

Gormley is a British sculptor. The exhibition was 

filled with iron casts of the artist's body standing 

on the walls and ceiling. The ‘cave’ was an interac-

tive low pitched tunnel that guided you into an 

open space with barely any light. Cool and quiet, 

this particular installation was powerful in promot-

ing feelings of insignificance. Gormley played with 

the idea of space and making the viewers engage. 

   ‘When so many of us are immersed in a world of 

meetings, deadlines, duty and work,’ Gormley 

writes, 'sculpture – by being a rock in the stream 

of our lives – invites us to stop, reconsider, to re-

assess being rather than doing.’  

   It is important for everyone, especially young 

people, to stop and reflect on our actions. This 

experience allowed many to have a new attitude 

towards not only art but also the message con-

veyed through it. 

  Opportunities like these should continue to be 

sponsored to allow this generation to have a 

greater understanding of their culture.  

Lucy G, Year 12 

AN OPPORTUNITY TO STOP AND THINK 
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OPEN UP TO SHAKESPEARE 

B 
oth at GCSE and A-Level, one of my  

favourite modules has always been  

Shakespeare.  

     His work dates way back to the 16th century’s 

revolutionary Elizabethan era, a pivotal period for 

the development of English culture. Politics were 

characterised by England’s bitter rivalry with 

France and Spain, and the hugely subversive  

concept that a woman could have the capacity to 

lead an entire nation as queen and actually be 

successful in doing so. 

     You might be wondering how all this history can 

actually apply to modern audiences, but in reality, 

Shakespeare’s work is far from being a dusty  

collection of outdated ideas. We wouldn’t still be 

talking about it to this day if it was. It’s the time-

lessness of the themes that are explored in 

Shakespeare’s work that still manage to capture 

the interest of so many.  

    I was lucky enough to get involved in the 

Shakespeare Summer School, a two-day workshop 

organised by St Marylebone’s English Department 

alongside that of Grey Coat and St Augustine’s 

Schools. This year the focus was on Shake-

speare’s Henry IV Part 1. Although I knew next to 

nothing about this play,  I found that going into the 

workshop with an open mind allowed my own 

approach to the text to be as natural and personal 

as possible.  

    The days were crammed with knowledge, from 

listening to lectures given by Shakespeare experts 

from Oxford University, to smaller group discus-

sions mixed with students from each school.  

We began to understand and unravel the play idea 

by idea. 

    The scheme ended on a high, with a perform-

ance of Henry IV in the Globe Theatre. It’s one 

thing to study a text, and another to watch the 

drama in action, because your whole perception of 

the play can alter. Ultimately, it’s the production 

and its actors who have control over its presenta-

tion. Their creative choices can totally subvert the 

dynamic. For instance, when exploring the charac-

ter of Hotspur during the workshops, it was sug-

gested that he was a totally selfish and ambitious 

hothead, and therefore the audience was less 

inclined to like him. However, after watching the 

actor’s ‘relaxed performance’ of Hotspur, which 

illustrated moments where his character was 

softer and more vulnerable, especially during  

moments with his wife, I found myself sympathis-

ing with him a lot more than I thought I would.  

      I’m passionate about theatre and go to see 

plays quite frequently, but I can honestly say that 

I’ve never experienced such a friendly atmos-

phere, one which allows actors the liberty to 

perform a truly authentic piece in a space which 

appreciates individuality. 

   Overall, I was really impressed with my time 

spent during the two-day course. The Summer 

School is amazing value for money, given that  

tickets to the Globe cost £20 or more (depending 

if you want to sit or stand), whereas we benefited 

from an in-depth exploration of the text, including 

professional lectures, as well as watching the  

performance, all for £8. As well as this, I got to 

meet some really interesting people from other 

schools.  

  If you’re doing English A-Level, this is a course 

well worth attending, even if you may initially feel a 

little intimidated by an unfamiliar Shakespeare 

text. You’re bound to meet some really interesting 

people and will immerse yourself in fascinating 

culture.  Sophie L B-D, Year 13  

ENGLISH 

The days were crammed with 

knowledge, from lectures by 

experts from Oxford to smaller 

group discussions 
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REFUGEE POEM: IMAGINE  

I 
magine you are playing, 

Having the time of your life. 

You turn to the left 

And you see your friend 

With a grin as wide as a banana, 

You turn to the right 

And you see your Dad 

Playing with your brother. 

 

All of a sudden, a bang rings through the area: 

Planes roar  above you 

And the ground beneath you 

Moves as a tank, walks up your road. 

You turn to the left, 

And you see your friend creating a river 

With his bloodshot eyes 

You turn to the right, 

And your dad is embraced 

By the earth and crimson red. 

 

You are dragged across the desert 

In the scorching sun 

Your feet ache and are scolded 

By the molten sand. 

So many miles. 

You turn to the left, 

And the chatter of doubtful elders concerns you, 

You turn to the right, 

And you watch people drop dead like flies 

As they can’t bear the heat. 

 

A queue, 

A queue that seems to stretch around the world. 

You’re standing there. 

It seems like nothing is moving 

And time is still. 

You turn to the left, 

And you witness the boredom of 

A child the same age as you. 

You turn to the right, 

And you see a man 

With great anxiety 

Pacing up and down 

Hoping not to get sent back. 

 

A family, a happy family. 

You are peaceful at last. 

You turn to the left, 

And your brother is joyful beyond compare. 

You turn to the right, 

And your mother is content. 

Imagine. 

Helene E,  Year 7 Refugee Week poem winner 

 

 

ENGLISH 

Misha M, Year 10 Claudia C C, Year 10 
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MUSIC 

WONDERFUL WIGMORE HALL 

P 
erforming at and attending Wigmore Hall 

scholars’ concerts each year has been an 

honour and an experience that I will never 

forget. From the touching duets to the energetic 

finale performances, I have loved being a part of 

each and every moment. The concert is one of my 

favourite things about Marylebone and playing in 

such a renowned venue in the company of so 

many fabulous musicians is absolutely amazing! 

   The weeks leading up to the concert are quite 

stressful, but we get through them. Each week we 

would have a finale rehearsal (‘Don’t stop believ-

ing’ by Journey) where harmonies, solos and  

countermelodies were distributed by Miss  

Williams. We also had year-group rehearsals: Year 

Nine performed ‘Lean on Me’ By Bill Withers. This 

was beautiful as we were able to combine the 

vocals with melodic lines on the instruments.  

   Both of these ensembles were so much fun to 

perform and practise. I love collaborating with 

other members of the year, and I think that the 

concert really helps people develop their musical 

capabilities and better themselves as musicians. 

   One thing that particularly helped me improve 

my playing was the opportunity to do solos and 

duets. Although I auditioned for a piano solo as 

well as a clarinet duet with Florence, only the duet 

made it through to the actual concert. However, I 

have now bettered my piano playing skills and a 

month later I am very glad that I did not pass 

through the audition stage: I’ve realised it wasn’t 

ready for a concert that large.  

   Florence and I practised our duet weekly until we 

had perfected it: dynamics in time, rhythms  

perfect and counting on point. It was fantastic to 

be able to perform a duet, as I was not used to 

doing something so small-scale, but I had so much 

fun and would definitely do it again. 

   Overall, I adored performing at Wigmore Hall and 

although the rehearsals are stressful and going 

out onto the stage is nerve-wracking, it is 

certainly very rewarding. My skills as a saxophon-

ist and as a singer have developed, and I now feel 

ready for the next stage of my journey as a 

musician.   Eva F, Year 10  
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HOW VIRGIL FRAMED DIDO 

T 
he Year 12 Classics class were invited to a lecture by the famous classicist Edith Hall. We were 

fascinated to hear about the use of political propaganda in Virgil’s epic poem, the Aeneid. 

   Hall explored the character of Dido. In the Aeneid, Dido is the queen of Carthage, a city in 

modern-day Tunisia. The story's hero Aeneas visits Dido on his travels and has a relationship with her. 

Dido is presented by Virgil as turbulent and inconsistent, with frustrated desires for sex and 

motherhood. She falls in love with Aeneas, but he abandons her, putting his duty over love.  

   But why was the poem written? Virgil was commissioned to write a poem by the Roman Emperor 

Augustus. Having won the empire, Augustus was keen to cultivate a good image for himself in Rome. 

One of his key rivals was Mark Antony, who some believed should have been emperor instead. Mark 

Antony had a relationship with the iconic Egyptian queen Cleopatra, a relationship which led to his 

downfall and death in 30BC. Antony chose love for Cleopatra over the needs of Rome, and Augustus 

desperately wanted to portray this as wrong, unheroic and unworthy in order to strengthen his claim to 

the Roman Empire. So, enter Virgil! He was tasked with writing an epic poem that showed what a true 

Roman hero looked like and in doing so, elevate and compliment Augustus. 

   The parallels between the historical fight between Augustus and Anthony and the imagined struggles 

in the Aeneid are stark. A  claimant to Rome is represented in Aeneas, and Cleopatra is substituted  

by Dido, another North African Queen. Dido represents the temptation that Cleopatra was to Antony.  

The key difference is that rather than giving in to the temptation of Dido, as Antony did with Cleopatra, 

Aeneas does the right thing (according to Augustus) and chooses his duty to Rome over his love  

for Dido. 

   This depiction sells Dido massively short. The real Dido was born in Phoenicia (modern-day Lebanon) 

and was forced to flee after conflict. She fled to North Africa, where she founded Carthage and the 

Carthaginian empire, which went on to spread across the African Mediterranean coastline and into 

Spain. Carthage went on to produce historical legends such as Hannibal, the famous general who 

daringly took the Carthaginian army, along with 40 elephants, over the treacherous Alps in his attack 

on the Roman Republic.  

   Dido did not, as Virgil depicted, get dumped by Aeneas as an act of his heroism. In fact, she never 

married at all. In truth, as the pressure to marry increased from the nobles around her, she killed 

herself, allowing the line to pass to her younger brother, and therefore Carthage remained in her family 

until the empire collapsed hundreds of years later. 

   So, not only was the real Dido’s life ended by the unending pressures put on women in antiquity, but 

her legacy too was smeared by Virgil’s Aeneid, turning her into a hysterical love interest whose false 

depiction affected the way women were thought of for centuries to come.   Elly S, Year 12 

 Dido portrayed by Chipo Chung in the 2017 play ‘Dido Queen of Carthage’  
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ESCAPE FROM THE TRAP 

C 
an humans change their future for the         

better, or do we just continue to trudge 

down the same path?  

   There are contrasting views on this perspective. 

James Baldwin states that ‘People are trapped in 

History and History is trapped in them’. This      

outlines the idea that many people don't move on. 

It was written in the 1950s when black segrega-

tion in the USA was at its peak.  

    In the past, we have come across many       

problems in global societies. Women's rights have 

been restricted globally for hundreds of years. 

However, in 1928 in the UK all women over the 

age of 21 could vote. In history people have      

dismissed women and looked down on them for 

not being capable of the same things as men. 

However, eventually communities accepted the 

fact that women should be treated equally. This 

shows that it is possible for humans to overcome 

the past. 

    On the other hand, there are occasions where 

we haven't been able to change our actions and 

recognise what is wrong, such as the environment. 

This is a problem that has been going on since we 

started to burn fossil fuels. It has got to such a 

disastrous state that there are only a few things 

we can do to solve it. This reflects Baldwin’s  

comment as no one has been able to properly 

stop this major issue, over generations: we just 

keep repeating our mistakes. 

    In parts of the world, we have changed upper 

and working class division. Redistribution of 

wealth is something that has affected many peo-

ple's lives. In England, relatively speaking, wealth 

is more evenly split, whereas in India, there is a 

massive difference between those with money 

and to those with none. 

     Humans do have the ability to change but it 

varies in different situations. As individuals it is 

easier to change our actions, but changing an 

entire culture or society is hard and takes so much 

time, as it involves influencing so many more  

people. The more complex the issue, the more 

people involved, the harder it will be to resolve in 

the long term. 

    James Baldwin wrote about his experience with 

segregation in an essay called 'Stranger in the 

Village'. It highlights the fact that people have  

developed opinions because they just learnt them, 

rather than developing them independently.  

Racism is still seen in some parts of the world, but 

we have gone past the time of Jim Crow Laws as 

we have been open to change and realised the 

difference between what was wrong and right. 

    The statement ‘People are trapped in history 

and history is trapped in them’ makes a clear 

point that humans will never really learn from their 

mistakes as it will be constantly passed down 

generation by generation. Many situations, such 

as financial crises, poverty, war, sickness, hunger, 

lack of education, displacement, gender inequal-

ity, won’t be solved if we carry on as we are. 

    However, I think Baldwin’s statement is very 

extreme. As seen in the past, if we set our minds 

on a task then eventually we can solve it by  

embracing the obstacles to progress positively. We 

have overcome slavery; there have been no wars 

in Europe in the last 70 years; we have found 

cures for many diseases; we have improved the 

quality of animals’ lives, historically poor countries 

are becoming the richest; colonialism has come to 

an end. 

    If we embrace the best of our past, then we can 

improve the quality of our lives going forwards. 

Amelia F, Year 9 

We don’t have to keep  

repeating our mistakes: we 

can overcome the past 

Holly C, Year 11 
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A VISIT TO BERGEN-BELSEN 

F 
our Year 12 students arrived at Stansted 

Airport at 4.30am to fly to Northern Germany 

and spend the day at the Bergen-Belsen 

Concentration Camp. We were participating in the 

national Belsen 75 Project run by the Holocaust 

Educational Trust, the UCL Centre for Holocaust 

Education and funded by the Department for 

Education.  

   Belsen, following the Second World War, grew to 

become synonymous with British triumph over the 

evils of Nazi Germany, and yet many in Britain are 

only recently beginning to understand the scale 

and true nature of the atrocities that happened 

there. The sheer cruelty of the SS in dehumanising 

and degrading prisoners of Belsen is almost  

incomprehensible.  

   The Holocaust Educational Trust has sought to 

educate and rehumanise the survivors of the 

camps, through the Belsen 75 project which 

included a day trip to the site in Germany. Belsen 

is a unique environment in the memory of the  

Holocaust, as its purpose evolved throughout the 

Second World War, growing from Soviet POW 

camp in 1940 to become a concentration camp 

in 1943 and following liberation, a Displaced 

Persons camp. Upon entering the site, one is 

shocked by the eerie beauty and silence of the 

place, as the graves and sites of the former  

barracks lie within a vast conifer forest, giving the 

impression one is entering another world.  

   The setting is not barren like the surroundings 

of other camps such as Auschwitz and the lush 

environment doesn’t reflect the merciless actions 

of the Nazis there 75 years ago. The British, upon 

liberation, were met with a severe outbreak of  

typhus and were forced to evacuate the camps, 

burning the barracks to the ground. As a result, 

the Belsen site doesn’t perhaps match up with the 

stereotypical image of a concentration camp,  

making the preservation of the history of the site 

even more paramount, as it is so dependent on 

survivor testimony to stay alive.  

   Following the death marches of 1944-45,  

Belsen became home to up to 20,000 more  

inmates and the camp became a place of mass 

death through the systematic starvation and  

neglect of the inmates. It is thought that, over the 

course of the two years it was a concentration 

camp, more than 30,000 people perished there. 

When the camp was liberated, the British were 

confronted by thousands of dead bodies, and 

were forced to bury them in mass graves.  

   The inhumanity of mass graves is evident, and 

the mounds of earth identified simply by numbers 

are chilling. The camp was also the death place of 

Anne Frank and her sister Margot, who share a 

gravestone there. The stone is surrounded by  

flowers, candles and prayers, which reinforces the 

tragedy of the loss of life at Belsen. The odd  

juxtaposition of single headstones against the 

mass graves are conflicting, as it seems some-

what unjust to commemorate a few single lives 

when the vast majority buried there remain  

unidentified. 

   The trip was a powerful challenge to ideas of 

how, as the human race, we should memorialise 

the Holocaust, and how the best of humanity 

can be brought back into the history of such an 

atrocity. After being shown around the site, all 

eight groups came together and held a memorial 

service for the victims of Belsen. A recording of  

the liberated survivors holding a Shabbat service, 

singing the Hatikvah, taken by the BBC only five 

days after liberation, was played as part of this 

memorial. The recording was deeply moving,  

encompassing the emotion of the day. The  

Hatikvah gave a sense of intimacy to Belsen which 

is so often lost in examination of the Holocaust, 

and stressed the importance of keeping the  

memory of the tragedy alive.  

   The trip, surreal and unsettling, drove home the 

significance of the Holocaust in human history and 

how its commemoration and memorialisation 

must not be allowed to waver with the passage  

of time. 

Ursula B, Year 12 

One is shocked by the eerie 

beauty and silence of the 

place; it’s like another world 
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PICTURE WORTH 1000 WORDS  

TRIPS 

T 
his photo is of the Berlin Wall in the East Side Gallery. I 

thought it would be interesting to take a picture that 

showed the city either side of the wall, at once, whilst still 

having the wall in the middle, to represent the division which 

once existed in Germany. I think the photo is powerful because 

it clearly shows how close the two sides of Germany were and 

therefore demonstates how powerful a simple wall can be in 

dividing an entire nation. In the context of the Cold War, the wall 

was a symbol of division between the whole of Western and 

Eastern Europe. Moreover, during the 1950s there were thou-

sands of skilled defectors migrating from East Germany to West 

Germany as they could see the benefits of living in the thriving 

capitalist West. Many people attempted to escape over the wall; 

some were successful, but approximately 140 people were 

killed in the attempt. The wall fell in 1989, 28 years after it was 

built. Today there are still parts of the wall standing, covered 

with graffiti with many intriguing and thought-provoking images 

and messages.  Elvi C-H , Year 12 

T 
he Italy trip was the perfect balance between learning and leisure and although there were a few 

moments of panic and upset (such as a lost passport and a flooded room) it was a lovely trip 

filled with fun, sun, some burns and lots of tans.  

    We arrived exhausted but enthusiastic and curious about Naples, where we had our first of many 

pasta and pizza dishes. Our first tourist destination was the aqueducts beneath the city of Naples: 

these life-saving passages provided water to the citizens of the city prior to the Second World War. This 

was my favourite place, as it allowed a break from the scorching 37 degree heat, as well as providing  

the live entertainment of watching everyone push, squeal and shove through the narrow passage-

ways.  

  Next we began exploring Naples above the ground, taking the coach to Pompeii and Mount Vesuvius. 

When Mount Vesuvius erupted it preserved the town of Pompeii, giving us a vibrant insight into the 

daily life of the Romans. We also managed to visit the volcano, which all of us trekked up to enjoy the 

stunning panoramic views.  

    Rome was a humming hive of activity, overflowing with other tourists eager to get a glimpse of the 

sights that the capital has to offer. We visited the Colosseum and then made the short walk to the  

Forum, and slogged through the heat visiting the various buildings that made up the city centre. Thank-

fully, all of the days ended with a relaxing time by the pool to cool off.  

   Finally, we visited Ostia 

Antica, the ancient Roman 

port town, which played host 

to St Marylebone’s spectacu-

lar talent show, which was 

the perfect place for it. 

Mr Bracanov performed his 

fantastic rap; there was a 

lively synchronised swim-

ming routine on land and 

also ABBA!  

    Overall this trip was  

the perfect taste of this  

sensational place, enjoyed 

with our friends.   

Lara S, Year 10 

LIVING THE DOLCE VITA  
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LAGOONS AND LAVA  

TRIPS 

O 
n 23rd May 2019, 31 Year 10 students 

went off to Iceland, very excited for  

an enjoyable break after having just  

completed our RS GCSE. The Iceland trip was just 

amazing, a once-in-a-lifetime opportunity, and I 

know for a fact that I will not forget this enriching 

experience. 

   Even though we were only in Iceland for four 

days, we visited several places, including five  

waterfalls and two lagoons. One of my favourite 

places that we went to (although I loved every 

place we visited) was the Blue Lagoon.  I loved 

the silica face masks (the fact that they were 

complementary was an added bonus). The beauti-

ful sunshine that joined us that evening made the 

experience even more enjoyable. 

    You may think that we were done for the day 

after that incredible visit to the plate boundaries 

but no, there was still one more activity for the 

first day! This was when we saw many hot springs 

and learnt what sulphur smells like. Just in case 

you may be wondering, sulphur is certainly not a 

good smell: it smells like egg. Some of us actually 

walked through the hot springs, which looked 

like huge clouds of water coming out of the 

ground, and we were submerged by the horrific 

sulphur smell. 

   Other places that we visited included the Secret 

Lagoon, the Golden Circle Tour, the Volcanic Black 

Beach, the  Hellshedi Geothermal Power Station 

(one of Iceland’s seven geothermal power 

stations) and Skogafoss Waterfall. We also walked 

on one of Europe’s largest glaciers.  

   The reason why Iceland was such an amazing 

trip was that not only did we do things that many 

of us had never done before, but we also learned 

a lot of Science! I found it quite interesting to 

measure the pH of different materials in different 

areas of Iceland and also finding out why this  

isolated Nordic country is so important to 

scientists all over the world. For example, Iceland 

has almost 200 volcanoes and roughly 11 per 

cent of the land is covered either by a glacier or 

cooled lava debris! Also, 90 per cent of the entire 

country is powered by geothermal energy and  

the rest by hydroelectricity. What a sustainable 

country!  

   Other interesting facts about Iceland are that it 

is one of the world’s most sparsely populated 

countries. It is about five times larger than Wales 

(103,000 km²): the population of Wales is 3.125 

million and Iceland’s population is only 340,365! 

Interesting side fact: Apollo astronauts trained in 

Iceland because it was thought the terrain would 

most resemble the moon. 

   I am very grateful for Mr Mead, Miss Goldie and 

Miss Jeffery for organising this amazing trip: it 

wouldn’t have run so smoothly and been so  

enjoyable if it wasn’t for them. The most important 

thing that I have taken from this experience is that 

our actions as human beings are very significantly 

and rapidly affecting the Earth’s environment 

negatively. We learnt that due to global warming, 

the majority of glaciers in Iceland are melting and 

shrinking. All the choices and habits we make on a 

daily basis affect the environment and we need to 

think more about their impact. 

 Zoya S, Year 11 

The hot springs looked like 

huge clouds of water  

coming out of the ground: we 

were submerged by the 

horrific sulphur smell 

Esme M, Year 13  
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VOTE WITH YOUR HEAD 

O 
n 9th October, Liberal Democrat MP Chuka 

Umunna visited St Marylebone to talk 

about his career in Westminster and to 

participate in a Q&A session. During such  

turbulent times for British politics, the chance for  

students to ask questions of an individual so  

heavily involved in the changing political land-

scape was unique. Mr Umunna addressed several 

queries raised by pupils concerning Brexit, climate 

change and his decision to leave the Labour Party 

in February 2019.  

      Mr Umunna was categorical in his explanation 

for his shift to the Liberal Democrats from the 

Labour Party. He unequivocally condemned 

Jeremy Corybn’s new Labour Party amidst allega-

tions of anti-Semitism, highlighting his view that 

racism in modern Britain is ubiquitous and blindly 

accepted. He suggested that the key values of his 

former party had been altered by the new leader 

and were now not aligned with the values of Atlee 

and Blair, hence, he would no longer remain a 

member of a party which he believes does not 

clearly refute these discriminatory views.  

   Mr Umunna highlighted the dangers of tribalism 

and the importance of re-examining personal  

values and beliefs despite prior voting patterns.  

   This message was heavily directed by Mr 

Umunna towards the Year 13s, who could be 

eligible to vote in upcoming elections. He advised 

them to vote with their heads, to stick by their 

morals, and not to let their personal affinities with 

certain parties limit their choices. 

     Mr Umunna made some key points about the 

social changes that have taken place over the 

past 50 years and how allegiances to either 

Labour or Conservative are no longer the defining 

factor of social class, as they were throughout the 

1900s. Umunna emphasised this change by high-

lighting the split of votes casted in the 2019 Euro-

pean Parliamentary Election.  

   The heavy concentration of voters leaning  

towards the Brexit Party or the Liberal Democrats 

rather than Conservative or Labour, demonstrates 

the increasing effectiveness of pressure groups. 

Mr Umunna suggested that the shift away from 

the two principal parties reflects how 20th century 

political fashions are changing. Parties are trying 

to operate in a 21st- century world, where the 

franchised masses are no longer defined by two 

parties but instead by the results of the Brexit  

Referendum in 2016. 

     Many of the questions raised by the students 

concerned the position and opportunities for the 

younger generation. Mr Umunna was passionate 

about the importance of the voice of the youth, 

emphasising that 1.4 million young people who 

couldn’t vote in the 2016 referendum, are now 

legally allowed to vote. He suggested that the 

youth’s voice is a pivotal factor in changing the 

outcomes of elections in the future, commenting 

on the huge influence of the grey vote in the 2016 

Brexit Referendum and how, if the voting age was 

lowered to 16, the result of the 2016 referendum 

could have shifted towards remain. 

     It was a privilege for Marylebone students to be 

able to address political quandaries with Mr 

Umunna, at such a pivotal and uncertain time. We 

thank Mr Umunna for taking his time to participate 

in a session which was interesting and engaging 

for all. 

Isabel C, Year 12 & Amelia C, Year 10 

Mr Umunna highlighted the 

dangers of tribalism and the 

importance of re-examining 

personal values   

Natasha P, Year 12 
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T 
he mock election debate was a great way for 

students to get involved in politics and it  

didn’t go unnoticed as more than 150 people 

were watching and cheering. Year 12 and 13  

students mirrored real political debates by acting 

as the leaders of their political parties, which 

included dressing up in suitable party colours! 

Each party carefully presented their manifesto in a 

succinct one-minute speech, followed by some  

audience questions.  

   There were many insightful questions asked by 

the audience on different topics such as racism, 

education and the environment. One question was 

about the extinction rebellion protests, which are a 

real passion among many students.  

   The Year 12s and 13s responded admirably, producing intuitive answers to some tricky questions. 

They showed knowledge and commitment while delivering their parties’ beliefs on the matters. The           

audience’s first question was about healthcare, as each party had promised many things in the  

direction of the NHS. There was lots of arguing back and forth and the Brexit party addressed Labour 

with one of the most memorable comments of the event: ‘I have one question and one question only: 

where is this money coming from?’ The audience collectively sat up in their chairs but luckily the 

Labour party leader had a quick response! 

   To follow the St Marylebone Mock Election debate, we also had a mock election where everyone in 

the school voted for one of the parties. With over 650 votes from everyone at school, Labour won 

with 371 votes, 57 per cent of voters.Their leader, Mya in Year 12, was announced as the MP for the 

St Marylebone School Constituency! 

  We believe that it is important for our school community to be engaged in politics, because we learn 

so much and we all know that there aren’t enough young people voting in national polls. This was a 

really great, inspiring event.  Alice A and Tilly J, Year 10  

MOCK ELECTION DEBATE  

Kezia P, Year 11 
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POLITICS  

AN ACRIMONIOUS SPLIT 

O 
ne of Boris Johnson’s many claims in a  

turbulent three years was that 31st January 

2020 would signify the beginning of ‘real 

national renewal and change’. Well, how far is that 

the case? 

   In legal terms, the UK ceased on that date to be 

a member of the European Union and embarked 

upon the potentially ironically named implementa-

tion period’, which will last until December 2020.       

   It may, however, have been more appropriate to 

have called this the less dynamic-sounding 

‘transition period’ as, in reality, there will be very 

few changes to our experience of being part of the 

EU and, possibly, very few things to implement.    

The UK will continue to have many of the rights 

and obligations of EU membership (although we 

will no longer have a seat at the EU negotiating 

table), continue to contribute to the EU budget 

and, as citizens, we will still be able to travel freely 

across EU borders. We even have until the end of 

June to request an extension to this period of 

‘implementation’, although no doubt Johnson 

would rather dive into his famous ditch than ask 

for such a mortifying concession.  

   So, to avoid being in this potentially humiliating 

position in the negotiation, the PM has a plan. 

Johnson aims to mirror the trading arrangements 

Canada has with the EU for the UK. This would 

include free trade in manufactured goods but 

would not place the UK in a customs union or 

single market nor remove border controls.            

  Unfortunately, there are some problems with this 

model. Not only does it not include any arrange-

ment for financial services, of which the UK 

currently has a surplus with the EU and which pro-

vide over 1.1 million jobs and contributes 6.9 per 

cent of total UK economic output, but it also fails 

to cover any arrangements for sectors such as 

energy and aviation.  

   Geography also presents difficulties for this style 

of relationship for the UK and EU. The volume of 

trade the EU does with Canada is far smaller than 

it does with the UK and, in terms of location, Can-

ada is a much less threatening competitor. As 

such, it is highly unlikely that Brussels will agree.  

   Where does this leave us? The Bank of England 

has predicted that the UK’s economy will grow at a 

sluggish 1.1 per cent over the next three years, 

compared to the 2.4 per cent growth in the pre-

referendum period of 2013-2015. For the Govern-

ment, this will make it challenging to deliver on 

their manifesto commitments, to address the so-

cial and geographical  inequalities in Britain, high-

lighted by the referendum result, particularly 

since, unlike  Corbyn, the Conservatives have no 

intention of borrowing to finance growth. That 

said, it is likely that in successfully delivering 

Brexit, Johnson will be able to count on a period of 

relatively uncritical support, even in those areas 

which may be on the receiving end of a number of 

empty promises.  

   Ultimately, 31st January was largely of symbolic 

significance in delivering the referendum result, 

but we are far from the endgame. We enter into 

yet another period of complete uncertainty about 

the future of the UK and where it stands in the 

world. Perhaps the only thing we are sure to real-

ise is the fragility of the stability that we previously 

took for granted. Ella H, Year 12 

No doubt Johnson would          

rather dive into his famous 

ditch than ask for such a    

mortifying concession 

Erin B, Year 10  
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FEMINISM 

F 
ollowing the most recent version of Tomb 

Raider in 2018, the movie rekindled our 

love for the rough and tumble explorer Lara 

Croft, and got us thinking about what her charac-

ter has meant to audiences over the years.  

   Thanks to her popularity, Lara paved the way for 

more female action protagonists on the silver 

screen. However, the original 1996 Lara Croft, 

from Eidos Interactive's video game Tomb Raider, 

rose to fame partially due to her exaggerated  

feminine appearance. When the first movie, Lara 

Croft: Tomb Raider, was released, starring  

Angelina Jolie, producers tried to replicate the 

allure she held for male gamers.  

   Although Croft’s initial function was to act as a 

sex symbol marketed primarily to young men, 

along the way she became somewhat of a female 

trailblazer too, almost by accident. This brings us 

to our main question: is Lara Croft purely the ob-

ject of male fantasy? Or is she a feminist hero? 

And could it be possible for her to be both? 

    Looking back on Lara Croft: Tomb Raider, you 

can use this movie as a Hollywood crash course 

on how to sculpt the perfect male fantasy: a  

heroine who’s both sexy and strong, but somehow 

also strangely benign.  

   The first step to making an ideal action heroine 

is to simply masculinise her persona, whilst still 

maintaining a sexy, feminine exterior. From the 

opening scene of the 2001 movie, where we meet 

our protagonist clinging upside-down on a rope, 

it’s almost as if the film is saying ‘Lara will turn all 

your preconceived notions about women upside 

down’. Literally. This means that who we’re about 

experience has a masculine personality in a 

woman’s form. Her ‘tomboyish’ ways provide a 

fantasy for male viewers and players. While  

she has the body and looks of a woman they 

would desire, her interests and behaviour closely 

resembles that of their best male friend. 

   Sadly, the message this seems to blare for any 

female viewer is that in order to be a badass, you 

have to act more like a man. 

   The second point that unearths aspects of  

recent pop culture revolving around the ‘female 

ideal’ is the story’s point of view. For a character 

whose story is the main plot of the film, the 

camera is rarely angled from Lara’s perspective. 

If audiences were encouraged to identify with 

Lara, we would be seeing things from her point of 

view. But we don’t. At least not as much as we 

should. In the moment when Lara takes a shower, 

it’s so blatantly obvious that we are meant to  

regard her character in a highly sexualised way. A 

similar shower scene later on with Alex West 

(Daniel Craig) focuses on that character’s  

experience. The slow pan of the water trickling 

down makes audiences think about how it feels 

to have the water hitting their skin, whereas Lara’s 

scene is shot to look like what you would imagine 

if you were fantasising about Lara Croft taking a 

shower. Her scene has nothing to do with her  

experience, and everything to do with the way  

she looks.  

    The Croft in the 2018 Tomb Raider movie, 

played by Alicia Vikander, has the similar mysteri-

ous, vaguely foreign allure that Jolie had, but her 

appearance is less overtly sexual and a little more 

realistic.  

    So, over the last 22 years and throughout all of 

her tribulations, what does Lara represent for our 

culture? Jolie’s Croft was obviously a sex object 

but she was still a trailblazer and could even be 

described as a kind of ‘feminist Trojan horse’,  

initially masquerading as an object of pure male 

fantasy, but concluding her story having paved the 

way for other empowering female protagonists, 

ready to begin a new phase in action cinema. 

Sophie L B-D, Year 13 

Iona T, Year 11  

FEMINISM’S TROJAN HORSE? 
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ICT 

BATTLING PLASTIC POLLUTION 

N 
early two years ago a group of us went to 

Salesforce Tower for their ‘Ocean Plastics 

Day’ where we heard talks from different 

people such as Greenpeace about the environ-

ment and plastic pollution. We took part in         

different activities throughout the day, including 

splitting into groups to brainstorm ideas for an app 

with people from Salesforce.  

   After this day we merged our ideas to come up 

with a single app idea and then met every few 

weeks at school with Salesforce and Apps For 

Good to continue to design and develop the app 

until December when it launched in the app store. 

   Our App is called OceanForce and it aims to 

raise awareness of plastic pollution and give     

people the tools to reduce their plastic              

consumption. One of its main features is a        

barcode scanner where you can scan a product’s 

barcode. If it is already in the database,             

information about the product, such as the type of 

material that it is, will come up. If it is not already 

in the database, it will ask you to input different 

information about the product and save it to the 

database. It will then ask you if you have           

purchased or recycled the product, which then 

means you will lose or gain points, depending on 

the type of material.  

   If you go onto your history you can see what 

products you have scanned in and recycled, or you 

have the option to recycle a product, which can 

gain you points and badges. There is a leader 

board where you can see compare your points   

total with that of others in your contacts and there 

are badges such as Water Warrior and               

Environmental Enthusiast.   

    Finally there is a map section where you can 

look at different recycling and water refill points 

near you and also add them if you see any that 

aren’t already in the database. 

   As part of the launch for our app we went back 

to Salesforce Tower in late 2019 for the opening 

of their new Ohana floor, for local community 

groups and other national and international 

charitable and NGO organizations. We had a stand 

where we explained our app to different people at 

the event and even had the opportunity to present 

our idea to the Mayor of London. 

    The development of this app has been an amaz-

ing opportunity and it has been so interesting to 

see the behind the scenes of how apps are  

developed. It was great to be given the opportunity 

to develop and put our ideas into something that 

others can now download and use themselves. 

Zippy F, Clara D, Macy M, Iona T, Year 11 

 

Our app aims to raise  

awareness of plastic pollution 

and give people the tools to         

reduce their consumption 

Ella M, Year 12  
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UBS: TIME TO TRADE 

I 
nfinity Club organised a great trip to the invest-

ment bank UBS. It gave us an opportunity to gain 

a greater understanding of banking, business 

and economics.  

   We took part in a competition where we were   

given scenarios; for each one we had to forecast 

how it would impact the value of various stocks and 

commodities. For example, one scenario was an oil 

spillage in the North Sea. We had to predict the  

effect it would have on the price of gold (a commod-

ity) and on the price of UBS, BP and British Airways 

shares. When we had finished debating our ideas 

and thoughts, we counted our scores and it was a 

draw.   

   We made our way up to the trading floor to have a 

look at the workspaces and I was amazed at the 

amount of technology that they used. This is not normally a place where the public or even visitors  

are allowed, but we were lucky enough to be hosted by one of the Global Heads in the company.  

   Huge numbers of calculations were being made every second and it was exciting to see so many  

devices working at the same time. Each desk had six or more massive screens for each person. The 

hundreds of numbers moving around the monitors were almost hypnotising!  

    Over lunch we had another quiz to find the winner of the competition as there had been a draw. 

When we had found the winner, the champions were given a special sports cap with the UBS logo on it. 

Everyone also received a small booklet about the economy. Overall the trip was impressive and I would 

love to go there again as the time we spent there was very memorable.   

Helena F, Y8 

MATHS & RELIGION 

E 
ach year St Marylebone students are offered the  

opportunity to be baptised and confirmed. Many, of 

course, will have already done so in their local church, 

but it’s also a great joy that some wish to enjoy this adventure 

at school.  

   Baptism and Confirmation are an adventure, after all. These 

sacraments represent a fresh start and a solemn but joyful 

commitment in a person’s life. 

  From late October until after the Confirmation itself 

(between mouthfuls of pasta on a Friday lunchtime) we try to 

grow together in faith, hope and love. The girls’ sense of humour, fearlessness and engagement 

makes asking questions like ‘Who is Jesus for us?’ ‘What is a Christian life?’ ‘What is Prayer?’ a great 

blessing. 

   Our school Confirmation always falls around the Feast of the Conversion of St Paul (25th January). 

It’s that moment captured so wonderfully by Caravaggio and others when St Paul’s life is changed by 

meeting Jesus on the road to Damascus. 

   This is indeed a life-changing moment.  

   The liturgy and power of the Eucharist is combined with hearty singing from the galleries, as ever. 

Bishop Robert (our school’s bishop) was a chemistry teacher before he was ordained, so his sermons 

often have the feeling of a practical experiment in a school lab! 

   On the Friday following the Confirmation our confirmands joined the Chapel Team in a day of fun and 

enriching activities at the National Gallery and in representing St Marylebone at the schools’ ser-

vice  at St Paul’s Cathedral with 1500 other children. The faces of all those children lit up by 1500 

candles was quite a sight!  

Father Jack 

ADVENTURE IN A CHRISTIAN LIFE  



 

 

SAME TRIP, TWO LANGUAGES 

MFL 

La Haine: une visite de l’année douze au BFI 

 

C 
’était un jour venteux et morne et les année 

douzes qui étudient le français n’avait pas 

de cours parce qu’ils étaient en visite sco-

laire. En fait, ils ne savaient rien à propos du 

temps. Ils étaient assis à l’aise dans le BFI 

(l’Institute Britannique de Film), en regardant des 

films français.  

   Le jour a commencé par une introduction au 

cinéma français et, surtout, une introduction à la 

nouvelle vague, qui est un mouvement français du 

film qui s’est établi dans les années 1950 et 

1960. Les cinéastes de la nouvelle vague ont été 

liés par un esprit d’iconoclasme et leur rejet des 

conventions cinématographiques traditionnelles. 

   Après avoir vu des clips de films de la nouvelle 

vague, nous avons regardé La Haine. Bref, il s’agit 

des inégalités entre les villes et les banlieues, en 

particulier à Paris. L’histoire suive les vies de trois 

mecs: Vinz, Hubert et Saïd, qui habitent une mon-

de de la violence, des drogues et de la pauvreté.  

   C’est l’oeuvre de Mathieu Kassovitz, fils d’une 

mère hongroise et d’un père juif qui, en tant 

qu’enfant a connu la marginalisation. Il explore 

ces thèmes dans son film. La morte de Makomé 

M’Bowolé suite à une bavure policière a aussi 

exercé une grande influence sur Kassovitz. Mako-

mé M’Bowolé a été tué par une balle dans la tête 

par l’inspecteur Pascal Compain au commissariat. 

Alors, ce film évoque la violence policière des an-

nées 80 et 90 à Paris. 

   C’est un film émouvant, tendu mais par  

moments drôle. Pour moi et ma classe, c’était un 

moment de repos dans  l’hiver longue ou nous 

avons été transportés dans la vie à Paris.  

D’ailleurs, cela nous a donné à réfléchir. 

 

 

La Haine: a Year 12 trip to the BFI 

 

I 
t was a blustery and bleak day and the Year 

12s who study French did not have any lessons 

because they were on a school trip. In fact, they 

knew nothing about the weather. They were com-

fortably seated in the BFI (British Film Institute), 

watching some French films. 

   The day began with an introduction to French 

cinema and, in particular, an introduction to ‘the 

new wave’, which is a French film movement that 

established itself in the 1950s and 1960s. The 

film makers of the new wave were linked by a 

spirit of iconoclasm and their rejection of the tradi-

tional conventions of film. 

   After having seen some clips of films from the 

new wave, we watched La Haine. In short, it is 

about the inequalities between the inner city and 

the suburbs, especially in Paris. The story follows 

the life of three guys: Vinz, Hubert and Saïd, who 

live in a world of violence, drugs and poverty. 

   It is the work of Mathieu Kassovitz, son of a   

Hungarian mother and Jewish Father who as a 

child experienced marginalisation. He explores 

these themes in his film. The death of Makomé 

M’Bowloé following a police blunder also had a 

great influence on Kassovitz. Makomé M’Bowloé 

was killed by Inspector Pascal Compain who shot 

him in the head while in police custody. Therefore, 

this film covers police violence in the 80s and 90s 

in Paris. 

   It is a moving and tense film and I would recom-

mend it. For my class and me, it was a moment 

to relax in the long winter where we were trans-

ported to life in Paris. Beyond this, it gave us food 

for thought.                                     

Ella H, Year 12 

Year 13 Spanish students went to Barcelona to improve language comprehension and oral skills whilst 

experiencing Spanish culture. We attended the HOLA Language school in Sitges where we had the  

opportunity to speak spontaneously about topics relevant to the course, and to be able to identify   

errors of individuals of our group in order for everyone to improve. The trip also included an incredible 

guided tour of the inside of the Sagrada Familia Cathedral, as well as the chance to experience true 

Spanish Culture when visiting La Boquería, a famous Spanish market, and El Quatre Gats, a cafe that 

became the meeting point of artists in the Modernist era in Cataluña.  

  This trip allowed us to become part of Spanish culture not only through visiting the most famous sites 

but also through communicating with locals and understanding a different perspective. 

Nicole L and Sara S,  Year 13 

CONJUGATIONS AND CATHEDRALS  

22 



 

 

BIENVENUE A LONDRES! 

MFL 

S 
ome of us lucky French GCSE students 

were picked for a French exchange. The 

French students came to London for a 

week in October. It was a really enriching  

opportunity and we were all equally nervous and 

excited upon their arrival. We did our best to 

provide a comfortable home for them for a 

week, while having lots of fun. 

   One day, we all went on a trip with school. 

First, we went to the British Museum. That was 

really fun and I know that my exchange student 

really enjoyed it. After that, we went to Covent 

Garden and spent some of our free time there. I 

really bonded with my exchange, who was really 

shopping obsessed!  After that, we all went and 

saw Mamma Mia The Musical; everyone was 

dancing and singing very loudly which brought us all closer. My exchange said it was one of the high-

lights of her trip.  

   The French students did many other cool trips while we were at school, for example, they went 

on the London Eye and to the Tate Modern. At the weekend it was our turn to entertain them. My  

exchange student had never been to London before and so I showed her Portobello Road because it is 

a  lively, colourful place: she thought it was ‘trѐs cool’.  

   Another thing that we bonded over was baking. This was a really good way to spend the time. On 

Sunday, I went to my friend’s house and we all made gingerbread houses. My exchange got to 

spend some time with her French friends so she was also happy, because it is quite hard for them to  

continuously speak English.  

   While she was over, we watched a lot of films and she said that she thought English films really 

helped her improve her language. In preparation for when we go to Strasbourg in January, I am going 

to watch lots of French films. I am sure when we go there, it will be a great way to improve our French 

and learn lots of new things about the culture of Strasbourg and eastern France.     

Tilly J, Year 10 

Thomas H-G, Year 13 Stephanie C, Year 12 
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ENRICHMENT 

INSIGHT INTO UNIVERSITY LIFE 

W 
hen I tried to imagine what university 

would be like there were two possibilities 

in my mind:  

1. an adrenaline-fuelled whirlpool of late nights 

and intense small talk; 

2. acute loneliness and an unhealthy workload 

sustained by bowls of pasta and questionable 

takeaways.  

   Though the reality was a combination of the two 

it also involved a lot more growth and adventure. 

In the January of each year of my English Litera-

ture and Creative Writing degree I ended up 

reflecting on what I had learnt and what I wanted 

to learn. The following encapsulates much of my 

university experience. 

January 2018 (four months after I started at  

Newcastle University) I felt I had learnt that:  

•nothing bad will happen if you say yes 

• meeting new people isn't scary 

• often you have nothing to lose and a lot to gain 

• everyone is trying to figure things out - no one 

has all the answers 

• it is better to surround yourself with people who 

help you grow, even if this is uncomfortable to be-

gin with. 

   In January 2019 (four months into my second 

year) I felt I was learning:  

• to be more open 

• to pursue my interests more  

• that I need to feel free to thrive  

• that nature and music are the biggest healers.  

  This list is a bit more spiritual in its reflections 

probably because I felt that I was becoming more 

myself, which involved thinking about purpose and 

belonging a bit more. University has been an 

immense personal adventure both as a new place 

with new people and also inside myself. This is an 

environment that, if you are open to it (and some-

times even if you’re not), forces growth and learn-

ing, not just in an academic sense, on a level that 

many people will not have encountered before 

and that can be extremely uncomfortable at times. 

This learning doesn’t stop after freshers’ week; it 

changes throughout your degree and grows with 

you.  

  I chose Newcastle because the course was the 

closest I could get to the creative freedom, within 

an academic setting, that I was after. Make sure, if 

you can, that you are excited about what it is you 

are going to study, and the way in which it will be 

taught, before you go. My love of creative writing, 

particularly poetry, has been expanded greatly by 

my course. I have only had one exam during my 

whole degree, which suits the way I learn.  

   It is also worth making the most of the academic 

side of things. I spent a lot of time holding myself 

back from learning in the first 18 months and that 

is probably the only thing I regret about the whole 

experience. This is one of the first times you get to 

fully immerse yourself in many different pools of 

thought all at once. The more you strive towards 

learning the more you will enjoy it. Everything I was 

learning, whether in lectures and seminars or in a 

social or personal context, was connected.  

    What becomes apparent is that studying any-

thing, though this might be more true of the arts, 

is actually a study of people and their ways of  

navigating existence. There is something deeply 

reassuring about this.  

   If you think university is something that you 

would like to explore, and even if it isn’t, then my 

three main pieces of advice are to be open to  

everything, to listen to yourself and what you want 

(regardless of what other people are saying or 

doing) and to trust your instinct.  

   I want to also make it clear that university is by 

no means the best option for a lot of people, nor is 

it the only way to have the kinds of experiences 

I’ve discussed. If you are trying to work out where 

to go, it's helpful to see as many places as  

possible and get a feel for the environment you 

would be studying in. The course is important too, 

but what will make the biggest difference is 

whether the place you live inspires you and if you 

feel at home there. 

Rosie M, former Editor of the Messenger 

You have nothing to lose and 

everyone is trying to figure 

things out —  no one has all 

the answers  
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TWO WEEKS WORKING 9 TO 5 

F 
or my Year 10 summer term work  

experience I worked at ES magazine. 

They make a magazine which is  

released every Thursday. There are many 

parts of the team: fashion, beauty, produc-

tion and editors. In terms of my  

future career, it has given me a great insight 

into an office environment and taught me 

that it’s not as bad as everyone makes it 

seem. My responsibilities were to pick up 

and drop off packages, organise the beauty 

cupboard, log upcoming events for the  

editor and other writers and make mood 

boards for articles. Overall, my experience at 

ES magazine has shaped my opinions on 

the working world.   Amelie T, Year 11 

                                                                                                   

 

I was lucky enough to land myself a work placement in Spain, in a business that does tin metal         

engraving, through my family. The engraver is sent pieces of metal from motorbikes and trucks, with a 

description of what design the customer wants on their metal. He then creates customised designs 

that are transferred onto the metal and engraved. My main responsibilities in the workplace were to 

listen and learn the trade, from start to finish, as well as the various techniques used. I had an amazing 

time being able to do what I love as well as being able to see a finished product. By the end I felt so 

proud of myself for creating something independently. My experience has definitely helped me have a 

better understanding of what I might want to do as a future career.  Maia T, Year 11 

 

 

During small talk as a kid, adults would always ask me: ‘What do you want to be when you’re older?’ I 

would simply answer ‘a lawyer’. I said this mainly because it was impressive and ambitious for a five 

year old. As a result, I felt I needed to live up to the expectation, so naturally I applied for my two weeks 

of work experience last summer to a law firm. I witnessed 3 high profile cases, 2 of which were located 

at the Old Bailey. On the 4th of July, I sat in the public gallery observing the barristers delivering  their 

final speeches. The complexity of the criminal trial intrigued me further into pursuing law as a career 

option. I can now   understand the structure and length of a criminal court case, which has aided me in 

comprehending what hard work being a lawyer really is! 

Kitty R, Year 11 

 

History. I know what you’re all thinking. Boring... frustrating... time wasting... nothing but rushing to  

take down notes, whilst frantically trying to understand why on earth Restoration England is so  

important. However, my work experience placement showed me that history is more than just lessons  

and textbooks. For two weeks in the summer I volunteered at Knole House in Kent. For me, nothing 

could have been improved. Knole successfully showed me what areas I definitely do not want to work 

in, as well as giving me an insight into jobs I would like to explore. For example, the conservation team 

works all day long every day just dusting corners, cleaning windows, plumping cushions... I tried this  

for an hour and frankly hated it, but at least now I know to steer clear of that line of work in the future.       

However, the learning team showed me that I might like to work with children at some point in  

my career. 

Ruby M, Year 11 
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Evie H, Year 11 
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