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Editor Ms Owen for their alert identification of 

messages and for placing them so artfully: in 

other words, for great editorial skill.  

   In this edition, the diversity I mentioned 

includes messages through a range of lenses: 

political (pages 17 and 18), ancient and 

classical (page 5), spiritual (page 4), historical 

(page 9), local, national and international 

(pages 5, 12, 16, and 17), technological (pages 

6 and 10), psychological (page 15), theatrical 

(pages 5, 11, 12, and 13), entrepreneurial and 

journalistic (page 10), artistic (pages 

7,8,14,15, indeed in all the student artwork 

included).  

   What is especially motivating about reading 

these pieces is the curiosity and engagement 

of our students in the world around them – and 

their endeavour to understand it, contribute to 

it and, where needed, improve it.  

   If you are looking for hope for our future, read 

on, come to events, hear the students’ music, 

see their art, listen to their ideas.  

   Messenger is important to us as we feel 

students’ work and views should be published 

in a high-quality, professional format.  This 

comes at a price: one worth paying for our 

students yet one which we cannot afford. So, if 

you or someone you know would like to 

sponsor our magazine in future editions, and 

thereby contribute to the spreading of these 

great messages, we would really appreciate it.  

Please contact me at school if this idea 

appeals to you, but not 

until you have had a 

chance to enjoy this 

edition...  

THE SUMMER ISSUE  

2 

HEADTEACHER’S MESSAGE 

3. Head Girls 

4.  Religion 

5.  Classics: trips 

6.  STEM and Poetry 

7.  Gothic Fiction 

8.  EPQ 

9.  History: Revolution 

10.  Specialisms: ICT 

11.  Specialisms: Drama & Dance 

12.  Specialisms: Music  & Drama 

13.  Specialisms: Music  

14.  Art: Essay 

15.  ARTiculation  

16.  Spanish: trips  

17.  Sociology  

18.  Politics  

19. Playlist  

20. Art and Last Word 

INSIDE 

Welcome to this summer edition of the  

St Marylebone Messenger. When we began 

Messenger in 2014, the idea was to collate ‘bold 

and gold threads of recent Marylebone stories’, 

and in doing so, to create a collective message. 

One of our strengths as a community is the way 

we enable a diversity of experiences and 

perspectives and find ways to unite these 

without reducing them into a single mantra. This 

edition is a great example of that. Applause 

please for our new Student Editor Emma W, 

Deputy Student Editor Mia G, and Consultant  
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TIMES THEY ARE A-CHANGING 
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IT HAS BEEN an honour to end my seven years at St Marylebone as joint Head Girl with Alice. Not only 

have I learned how to run a successful team but I have made friendships along the way which I may 

not have done otherwise. St Marylebone prides itself on its remarkable diversity of talents and  

welcoming community, which is clearly reflected in the Student Leadership Team. 

  I have thoroughly enjoyed my year as Head Girl. Between helping out at the 225 summer party,      

welcoming the new Year 12s in September and organising various charity events and non-uniform 

days I can honestly say that I have never once doubted the ability of my team, or comrade Alice.  

Although the 'Head Girl' is the face and name you see on the wall outside Ms Pugh's office, they could 

not have been there without an amazing team working behind them. This is why, I feel, the Student 

Leadership Team are so successful and St Marylebone is such a rewarding school and community to 

grow up in, because we appreciate the values of cooperation, friendship and tolerance.  

   Had I not matured at St Marylebone I would not have developed into the person I am today, one who 

will take these teachings on to wherever I may go, a lesson that will extend beyond the classroom and 

last for life.   Sophia B, Year 13 

 

WE HAVE HAD an amazing year on SLT, 

working with people throughout the school 

on a number of projects, from raising over 

£200 for St Mungo’s to organising inter-

house sports events such as mat hockey.  

   Each house has taken on the 

organisation of a house competition, from 

photography to music videos, to university 

challenge and beach ball and even a spell-

ing bee! There have been tons of opportuni-

ties and it has been so great seeing so 

many people involved.  Alice D-P, Year 13 

H 
ello St Marylebone! My name is Caitlin Maskell and I am delighted to be 

the next Head Girl of the school. 

   One of my visions is to make the school a more knowledgeable place in 

terms of current world affairs. Now living in a generation of change, with difficult 

times ahead, it is important to create awareness about politics and events occur-

ring every day in the world, so one of my policies is a weekly newsreel on the  

tannoy, so everyone has access to the information which is deeply important to 

all of us. 

   Many of the other candidates’ speeches touched upon the increasing issue of 

recycling in both Blandford and mainsite. The amount of paper we waste in 

school is ludicrous: although most classrooms have a recycling bin, they are of-

ten not used. This shocking truth needs to be addressed next year in the School Council environment 

committee.  

   Equally, School Council is a hugely important part of St Marylebone, acting as the bridge between 

students and teachers. All students should be involved and aware of the important work which goes on 

in School Council, so each week minutes will be published from a newly created School Council email 

address, so that you as students can check each week what has been discussed. This will ensure 

transparency from that paramount part of school.  

   In addition, the many ideas my team and I hope to receive from the school will all be reviewed, no 

matter how small. It is our school, and our role as students to make it the best possible working       

environment for us, so anything to help achieve that would be greatly useful.   

   I am very excited and grateful to have been given this role, which makes the academic year ahead 

seem very inspiring and thrilling. Both myself and my new team are eager to make changes that bene-

fit you as students, as well as to carry on promoting the amazing ethos the school already has. Thank 

you for reading and here’s to the new SLT team!    Caitlin M, Year 12 
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A VERY SPECIAL EUCHARIST   

CATHEDRAL OF COLOUR 
IN MARCH YEAR 7 embarked on a trip to 

St Paul’s Cathedral. We were taken to the 

centre of the cathedral, vertically under 

the voluminous dome, with depictions of 

angels, Jesus and God’s creation of the 

world. We were shown the difference 

between a piece of the cathedral wall 

which was regularly cleaned, and a piece 

of the wall that had never been cleaned. 

Did you know that Queen Victoria had 

complained about the cathedral during her 

reign and said it was too dirty? 

   There were mesmeric, magnificent  

mosaic creations painted onto the ceiling 

that showed the three stages in which God 

created the world. The first dome of mosa-

ics showed palm trees and plants, with 

shining, fluorescent colours all around. The second showed a sea, with fish and a glimmering 

turquoise ocean. The final dome showed a jungle, with animals running around exploring. 

    We then went up 257 stairs to reach the ‘whispering gallery’, a place where if you whisper some-

thing in one side of the circular wall, someone on the other side will be able to hear it. Then we        

travelled up some more stairs to the top of the cathedral, where we could see the city from up above. 

The people and cars seemed to move much slower from higher up… I wonder why? 

    As we got ready to leave we were upset as we wanted to stay and explore the wondrous cathedral 

for longer. Hopefully we will go back as it was an amazing experience.  Eva F, Year 7 

 

 

 

 

 

 

 

                                                                                                                                                

 

 

O 
n 23rd January, we held a very special 

Eucharist in our chapel, as 12 students 

were welcomed into the Church by our 

School Provost, Bishop Robert Ladds.  

   Two students were baptised, 11 were confirmed 

and one was received from the Roman Catholic 

Church into the Church of England.   

   The Confirmation Class was the largest we have 

had for a few years. The service was very beauti-

ful, with wonderful music from our chapel choir, 

incense aplenty and a procession, courtesy of the 

chapel team. The class’s families, school gover-

nors and guests joined us and a reception          

followed the service.     

   Thank you to everyone who helped make the 

service such a special one for our candidates and 

all the students and teachers watching! It was 

wonderful having so many of you giving support 

and helping lead up front! 

   Many students who have been confirmed over 

the past few years have gone to help form the 

Chapel Team, who assist in leading worship in 

school, and joined the group, Faith-Ful Fridays. We 

are lucky to have a school which takes every care 

of every part of our lives, including faith. 

Father Ed, School Chaplain 
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CLASSICS 

WATER, WATER, EVERYWHERE 

T 
he two Year 9 Latin classes went  to visit the 

Roman Baths in Bath called Aquae Sulis. 

Aquae Sulis is the Latin name for the city, 

literally meaning Water of Sulis (a God). 

   When we arrived at Bath, it was a short walk 

from the station until we were in the main square, 

with the cathedral, baths and several fudge/sweet 

shops surrounding us.  

   First, we went into the baths. We walked out 

onto a balcony looking over the water and we 

knew it would have been a fancy place to be as a 

Roman, due to the statues surrounding us. At first 

glimpse, the water looked very murky (no need to 

say we couldn’t go in!) and we could see steam 

coming off the surface.  

   Bath is the only place in England where people 

can bathe in geothermal springs. This means it is 

the only place in England where the water is 

heated without human interference. 

   We were put into teams and had to complete a 

scavenger hunt to do with the objects in the 

museum. For example, we had to find a Roman 

brooch in the artefacts section. Lots of us could 

recognise many of the items as things we use 

today. We got to see vases, pins and some 

 jewellery. Something less used today (I hope) are 

cursed tablets. Romans used these to try and 

send bad fortune to those who disrespected, stole 

from or offended them. At the end of our trip to 

the museum, we all had the opportunity to drink 

some water from the actual spring. There was a 

tap to ensure that the water was clean enough for 

us to drink. However, we were all in agreement 

that the water was warm and tasted horrible! 

   After seeing the baths and the museum, we had 

lunch and looked around the town for a while. 

Many of our classmates ended up buying some 

delicious fudge from one of the two very competi-

tive fudge shops. 

  Thanks, teachers, for making this day possible.  

Isobel  F, Year 9 

Millie A, Year 13 

AS PART OF our Classics AS course, our Year 12 

class travelled to the Shaw Theatre to watch the 

UCL production of Antigone by Sophocles. This is 

an Ancient Greek play boldly exploring themes of 

loyalty, family, fate and femininity.   

   The performance combined familiar features of 

Greek tragedy, the ever-present Chorus, a protago-

nist who commits an unforgiveable crime and 

multiple deaths. Before watching, we had studied 

the opening part of Antigone, to become familiar 

with the rich, complicated language. This proved 

useful in gaining further insight into character 

interactions and the context of the play. 

   A particularly interesting feature was the set. It 

was a large staircase running through and up the 

middle of the stage, only used by Antigone. This 

was significant as the audience made connections 

between the ascending stairs and the justification 

for Antigone’s supposedly guilty actions.  

   However, the actors in the production lacked 

consistent intention and commitment, and did not 

fully exploit the language and deep reflections that 

the story of Antigone is capable of provoking. The 

production remained true to the common features 

of Greek tragedy: the audience did not see the 

deaths; the Chorus commented consistently on 

the unfolding story; the Watchmen seemed loyally 

attached to Creon.  

   Although the performances often needed more 

energy and pace, it was a good portrayal and     

offered valid insight into this interesting and 

challenging play.                                                                   

Maisie W, Year 12 

Bath is the only place in     

England where the water is 

heated without human            

interference 

A DRAMA OF FATE AND FAMILY 
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EXPERIMENTS IN COMPUTING 

s even pupils from Year 8  joined other 

schools to go to Buckingham Palace Road 

to participate in a workshop led by Project 

Accelerate (PA). PA aims to increase awareness of 

and accessibility for Science, Technology,  

Engineering and Maths (STEM) career paths. 

   The workshop included coding activities on the 

Raspberry Pi, a credit card-sized sized mini-

computer, and talks from experts in technology 

and engineering. We were visited by the previous 

winner of a STEM competition run by PA. He 

explained to us the importance of STEM in our 

advancing world and what winning the competition 

has inspired him to do. 

   We programmed a Raspberry Pi ourselves,  

using a type of coding language called Python. We 

experimented with the Raspberry Pi in many differ-

ent ways, such as lighting up LED lights (green, 

red and yellow), activating the Piezo buzzer and 

sending messages to different computers through 

their unique IP addresses. 

   We programmed the Raspberry Pi to light up in a 

traffic light system, make a scale of random notes 

and send messages across networks to our     

computers and other computers at the workshop.  

   Most of all we enjoyed experimenting on the 

software with the code provided for us. It was   

interesting to learn about different kinds of coding 

language. This insight into mini-computers broad-

ened our understanding of programming. 

   We had interesting lectures by professional     

engineers and programmers, who told us what it is 

like working in the technological and engineering 

field, and what kinds of qualifications are required 

to get the job. 

   Since our world has moved online, it is extremely 

important that the future generation has a basic 

understanding of how to work technology. Work-

shops like this help girls understand and engage 

more in STEM topics and get them more involved 

in it; this is important because only 14.4 per cent 

of the UK’s workforce in Science, Technology,    

Engineering and Maths are women and quite    

often girls don’t understand the opportunities that 

await them in the STEM field of work. 
Maryam S, Mei Ying T, Matilda B, Clara D, Year 8 

STEM 

POETRY 
How to make a guilt-free loaf of Arabic bread 

Mix the tanned olive skin, black hair, black eyes in a 

large bowl. 

Make a well in the centre, 

removing and adding Bahrain and family, 

then mix well. 

If the dough seems stiff, add memories of the joy you had 

and will return to. 

 

Tip onto a hysterically laughing surface to add texture, 

knead it until it becomes a perfect grown being. 

Sprinkle in some za'atar, 

Place it in the cold London's fridge, 

Leave it there till the next Christmas. 

 

Separate the red from the white, then gently fold in blue 

and red. 

Dust the sweet light flower and strengthen her,  

extending her height as time goes by, 

Bake until you smell freedom and words spring back to 

the touch, 

As all the ingredients make her strong and make her who 

she is and will be in the future. 

 

Enjoy. Best served hot with slices of faith.  

Noor A, Year 7 Celine M, Year 12  
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ENGLISH: FICTION 

I 
 saw her from afar, a white rose in the midst of 

death. Her frail figure froze abruptly as her eyes 

locked onto the house. Her eyes were blue like 

the ocean and they were attentive, darting around 

as if she was analysing the place.  

   Wisps of straw-brown hair fell across her face 

but she appeared not to notice. She leant against 

the scaly surface of a tree, which shot up from the 

ground like a clumsily thrown spear. I followed its 

shape upwards with my eyes. The sky was a dark 

shadow ready to pounce on those too innocent to 

suspect it. The icy wind scratched her face, but 

that did not deter her curiosity about the house. 

   Yes, this was when I decided the girl must die. 

You see, she would bring the others here. She 

would be the destroyer of my peace. I had to play 

the waiting game. 

   I must have got caught up in my thoughts, as 

when I returned to alertness, I realised the foot-

steps that had crunched on sticks had turned to 

echoes on a cold stone floor. As she entered, the 

door slammed behind her. She should know better 

than to mess with things she doesn’t understand… 

   Then came a moving chair, a singing doll… oh, I 

have so much fun when the people come! She 

leant against a wall to catch her breath, so I 

looked at her in more detail.  

   Outside, the light had bounced off her, but in the 

dim firelight she had a  malicious glow. That was 

then I noticed she was not just a girl. She was a 

woman. She was a woman who breathed danger. 

If she found me, she would try to do all sorts of 

horrors to me. She needed to be scared, as scared 

humans can do very irrational things! 

   I vanished into a small room, with a big window 

that illuminated the walls. I heard uneven foot-

steps ascending the old oak stairs. I heard her 

rapid breathing, but my breaths were as steady as 

a drum beat. She can’t kill me, as I am immortal, 

but she can take away one thing. My peace. The 

peace it has taken an eternity to achieve. 

   The rain drops fell into the room through the 

open window as witnesses to her miserable des-

tiny. They gathered and merged together on the 

floor. I heard the regular creaks of doors being 

opened and closed down the hallway. 

   Oh, it was like a game! How quickly would she 

find her death? A stubborn smile claimed my face. 

Now I played the waiting game. As I sat there, I 

heard her heavy footsteps getting closer. Closer. I 

could feel the floor shake. Closer. I could almost 

taste her. Closer. She had no escape now. 

   Suddenly, silence. I looked around the door. A 

line of pebbles led up to it. At first I was confused, 

but soon I could not believe my eyes! I had been 

outsmarted by a human! How could I have mis-

taken stones being thrown for footsteps? I could 

only feel anger. Its bitter taste. My temper had 

been rising like a glass filling up ever since she 

saw the house and intruded on my privacy. And to 

have her escape? Well, that has made the glass 

overflow. But I am patient to get my revenge. Now 

I must play the waiting game. Again. 

Isobel F, Year 9  

THE CLOSE CALL 

Rachel G, Year 11 
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EPQ 

CREATIVE INDEPENDENCE 

F 
or my EPQ (Extended Project Qualification) I 

initially focused on just creating an opening 

sequence that showed influence from other 

films within the category of art-house. However, I 

found that this was too broad. I decided to focus  

exclusively on the film and music aspects of this 

genre. 

  One of the main reasons why I wanted to create 

a film was because I want to study film-making at 

university. I also had the tools available to me, for 

instance the setting, software and camera.  

   I came up with the idea for a film after almost 

getting mugged. I was listening to the same song 

in the film as I ran the last 100 yards home down 

my street. I never thought about that song in that 

context but in my head it seemed to work. When 

editing it in time, I began to find the deeper 

relationship between the music and the film that I 

had imagined. 

  I knew before we started that planning was going 

to be important and doing the filming sooner 

rather than later would be ideal, in case we had to 

re-shoot. 

  My research involved watching and re-watching 

several films and looking up how directors 

overcame the struggles of filming. I also read 

many articles about music and film. What I 

learned from this is that by changing the song of a 

film you can get a whole different take on it. 

  My task was to demonstrate the relationship 

between music and film in an opening sequence 

that would capture my audience. I was able to 

measure my success by showing my film to people 

in school to see what they thought. 

   The results were very positive as many people 

enjoyed what I had done and were eager to watch 

more. Some pointed out the song choice, which 

showed I had succeeded in the musical element 

of the challenge.  

  The biggest thing I have learnt is that the choice 

of music is one of the most important elements of 

making a film, as it gives it character. As a         

film-maker I also learnt that planning and time-

management will help prevent stress.    

Ed G, Year 13 

FOR MY EPQ PRODUCT I have produced a collec-

tion of photographs inspired by my love of film 

noir. I began by watching all the major 1940s’ film 

noirs, specifically the American ones, noting down 

recurring themes, motifs and symbols.  

   However, when actually taking my photographs  

it was my admiration for neo-noir directors, most 

especially David Lynch, which became my main 

inspiration. I especially liked the way that even in 

stills of his films the sense of action is so strong. I 

wanted to have a very cinematic feel, like the 

photographer Gregory Crewdson, and for them to 

feel like stills from a movie. 

   For the finished product my photographs came 

to  look more like film stills than staged photo-

graphic pictures, which was both gratifying and 

pleasing in showing I achieved my goal of atmos-

pheric noir-inspired photographs.  Ava M, Year 13 
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A BRAVE NEW WORLD 

A 
rt is a product of the society from which it 

emerges and therefore reflects the political 

climate in which it is produced. This is  

especially apparent in the Royal Academy’s latest 

exhibition Revolution: Russian Art 1917-1932, 

which 15 Year 13 students were lucky enough to 

see as part of their study of Russian History from 

1855-1964.  

   The exhibition shows how creativity is exploited 

as a propaganda and censorship tool. A potent 

example of this was a scarf, the left corner of 

which had been cut off due to its depiction of 

Trotsky. The Russian Revolution in February 1917 

marked the end of 300 years of rule by the Ro-

manov dynasty and for many was a chance for 

significant political and societal change.  

   Those who had suffered at the bottom of the 

tsarist superstructure suddenly found themselves 

prioritised as the key to revolution, whilst the com-

fortable lives of the bourgeoisie became threat-

ened. Such profound change was reflected in  

Russian art and this medium offers a fascinating 

portal into the rebirth of one of the world’s super-

powers as, in theory, a newly egalitarian society.  

   Despite Western bias, the new ideology had 

some positive impacts on art. Art was no longer 

only accessible to the wealthy. After 1917, private 

commissions ended, commercial galleries were 

eradicated and personal collections nationalised 

in pursuit of equality.  

   The response of the art world differed from fer-

vent belief in the ideals upheld by the regime, to 

support purely for financial reasons.  

   Women are portrayed as equal to men in the art 

of this period: a response to new-found gender 

equality under the Communist regime: Alexander 

Deineka’s 1927 Textile Workers is an example. 

   Avant-garde artist Kazimir Malevich was one of 

the main artists displayed in the exhibition. Around 

the time of the Revolution Malevich introduced his 

theory of Suprematism: that art should aim to cre-

ate a new world instead of depicting reality. In his 

painting Suprematism, Malevich aimed to present 

‘the experience of pure non-objectivity in the white 

emptiness of a liberated nothing’.  

   Although this work was created from 1915-16 

the idea of ‘a liberated nothing’ is echoed through-

out the exhibition as the arguably underwhelming 

reality of the Revolution became realised. The 

‘brave new world’ greatly anticipated by many 

creatives in their work morphs into the depiction 

of a bleak, labour-oriented society as avant-garde 

art became a threat to the authoritarian regime it 

initially celebrated.  

   Art during this period can often be interpreted in 

multiple ways as artists found loopholes in the 

strict censorship rules. Konstantin Yuon’s 1921 

work New Planet is an intriguing image in its multi-

faceted presentation of the revolution. A crimson 

planet, the colour of Communism, floats against 

an indigo background appearing to be either blind-

ing or inspiring the people below it who are falling 

backwards arms outstretched, hailing the dawn of 

a new era or cowering from their new suppressors. 

   The censorship of Abstract and Constructivist art 

in the 1930s was justified by curator Nikolai  

Punin, who attempted to present the omission of 

certain art works from an exhibition in Moscow in 

a positive light.  

   He said, ‘continuity and historicism are not what 

is most important now: we are building a new life, 

a new artistic culture’, potentially admitting that 

under Stalin’s regime the truth was insignificant. 

Punin was arrested several times and eventually 

sent to the Gulag but his message still holds rele-

vance today, notably in light of Donald Trump’s 

‘alternative facts’.  

Rosie M, Year 13  (including the artwork)  

Avant-garde art became a 

threat to the authoritarian  

regime it had celebrated 
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SPECIALISMS: ICT 

IN MARCH, 24 Year 8 students were given the opportunity to partake in a project run by the BBC to 

write an article on a topic of our choice.  

   Schools around England took part in the annual ‘News Day’, where we created audio and newspaper

-like reports, which are then put onto our school website; the BBC also links this to their own website.  

   We spent the morning reading through our articles and making any last-minute changes that were 

necessary. Once our reports were the best they could be we made a recording of the article. Then we 

edited the recording and listened to the final 

version before sending it off to be put online. 

   This year topics included: success at 16; 

the  biggest cancer killer of people under 40; 

how social media affects young people; 

dress to  impress; how polluted are our 

streets; teenage trends; fake makeup: what 

is it and finally, will screen light kill you.  

   We had such a wonderful time with the 

BBC and it was a great experience for us.  

Freya D and Estelle R-G, Year 8 

WOMEN IN SCIENCE  

YEAR EIGHT STUDENTS TURN SLEUTHS 

R 
ecently, I was lucky enough to attend an 

interview with employees from  

Capgemini, including the Chairman 

of Capgemini UK, Christine Hodgson. 

   We began with introductions, and my 

nervousness over meeting some of the women at 

the forefront of an international corporation was 

soon dispelled as I saw how down-to-earth and 

approachable they all seemed. 

   Through the interview we learnt about the 

exponential rate at which the world of the world is 

changing, We learnt how Capgemini is trying to 

encourage women to embrace STEM careers and 

the way in which it is championing the credibility of 

apprenticeships. 

   One of the Capgemini apprentices, Jess, came to 

speak to us and told us how challenging and  

interesting her job was: managing people, manag-

ing clients and contributing to the huge, all-

important tech industry, under the umbrella of 

such a prestigious company as Capgemini.  

    She explained how doing an apprenticeship 

seemed like a win-win scenario for her: she could 

get a degree and get work experience,  

making her miles ahead of her counterparts in 

terms of charting and following a rewarding career 

trajectory. 

   I feel I got a really valuable opportunity to dissect 

the very topical debate of university versus 

apprenticeship. It opened my eyes to some of the 

misgivings we take to be true but are in fact anti-

quated thoughts: principles such as the notion 

that going to university will give you a better foot-

ing in the world of work than pursuing an appren-

ticeship. After meeting Jess, it is clear to me that 

this certainly isn’t the case, and that university 

isn’t a one size fits all.   

   During the discussion we also questioned why 

there is a lack of women at the forefront of  

technological innovation and, more importantly, 

the need to change that.  

   I think that Sheryl Sandberg, COO of Facebook, 

speaks truly when she says, ‘In the future there 

will be no female leaders. There will just be 

leaders.’  

   In the future there shouldn’t be any female engi-

neers, only engineers; there shouldn’t be female 

coder, just coders; there shouldn’t be female app 

developers, simply just app developers.  

   Capgemini is working hard to encourage women 

to enter the field of technology, through initiatives 

such as the one Christine has started that encour-

ages women to enter tech fields by inspiring them 

with the work of other inspirational women and 

showing them STEM isn’t boring, or more suitable 

for boys.  

   Overall, it was a great experience to be able to 

meet and discuss pressing issues with such amaz-

ing professionals and individuals.   

 Simran L, Year 9 

In the future there will be no 

female leaders. There will  

just be leaders 



 

 

SPECIALISMS: DRAMA / DANCE  

11 

NON-STOP MOVEMENT  

FORESTS AND FAIRYTALES 

I 
 always love the whole school shows, so it 

was really amazing to be involved in the 

school play this year. The show was Grimm’s 

Tales, based on the fairy tales,  and I was very 

excited about it. We rehearsed the separate 

stories once a week for the majority of the term 

and then came together the week before the first 

show to practise. We had to have lots of rehears-

als until we got it right and ours was the last one 

to be ready. 

    I played the role of Ashputtel. My story was a 

movement piece so we had to choreograph it 

which for me was very difficult. Over the course of 

the play I improved at creating pieces of move-

ment. Performing the piece was wonderful and, by 

the end, everyone was really proud of how they 

did.  Miya J, Year 9 

THIS YEAR’S Dance Show was inspired by the school curriculum. The dance pictured below was called 

'Gone' and was linked to Geography, as it was about travelling to get somewhere.  

Miss Nelson, Acting Head of Dance 
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SIXTH FORM SING AND DANCE 
THE EXPERIENCE OF directing the musical Hairspray, a 

production put on by the Sixth Form, taught me great skills 

in time management, organisation and indeed anger man-

agement… Regardless, sitting back and watching the final-

product was extremely rewarding and an experience I will 

never forget. I want to say thanks to the cast for making the 

show what it was and of course, thanks to Hanan. 

Ollie W, Year 13 

THE RIVALRY OF GREAT COMPOSERS  

I 
f you have never heard of Mozart, it’s most 

likely you will have never heard of this play. 

However I am going to assume that you have, 

as he is one of the pinnacles of classical music. 

The play is called Amadeus, after his full name 

which is Wolfgang Amadeus Mozart, and follows 

this great man’s extravagant lifestyle and career in 

music around the 1700s. 

   The music department organised this trip for us 

to find out more about Mozart and his career and 

personal life. Through watching Amadeus, I discov-

ered many interesting things about someone who 

was known for being a success, yet whose life was 

full of struggle. The play shows him trying to find 

work in Vienna, after having his style of composing 

rejected in Salzburg. The play shows him meeting 

our narrator, Salieri, a beloved composer and 

pianist of the court. Salieri knocks heads instantly 

with Mozart, someone so young and fresh. 

   To Salieri’s dismay, he finds that Mozart is much 

more talented, and throughout the play, discour-

ages him and the others around him subtly. We 

come to realise that Salieri plays the false partner 

in a so-called ‘friendship’. Not only does Mozart 

steal his work and audience but also his favourite 

opera singer and who eventually becomes         

Mozart’s mistress, which vexes Salieri even more.  

However, this jealous rival manages to stop all 

employees from considering him to be a music 

teacher to their children by spreading rumours of 

Mozart’s bad qualities. 

   The play focuses on Mozart and Salieri’s com-

plex relationship and follows Mozart’s pain as he 

sinks lower and lower into a workless black hole 

filled with insanity.  

   The play finishes with Mozart’s wife fleeing her 

mad husband and coming back to find him dead 

and drowning in unfinished work and alcohol, and 

Salieri’s success presented in his luxurious life. 

However, when we return to the older Salieri we 

see this success has disappeared and the only 

name on people’s lips is Mozart. 

   The play comments on the bigger topic of 

success. how it is achieved and how quickly it can 

come or go. Emotional and tension-filled, it       

finishes with a final question, left to mystery for all 

of history: did Salieri kill Amadeus? 

Mia G, Year 10  

We saw Mozart sink lower and 

lower into a workless black 

hole filled with insanity 



 

 

MUSIC IS THE MAKING OF US 

1313 

SPECIALISMS: MUSIC  

S 
t Marylebone has given me so many 

opportunities with my music, with 

concerts for me being the most 

important, giving us students a chance to 

showcase our talent as a group as well as 

soloists. I have improved my musical tech-

nique and fluency whilst having saxophone 

lessons throughout school.  

Alyssa C, Year 12 

 

ALTHOUGH I HAVE been at St Marylebone 

only since September, being here has  

already broadened my musical knowledge 

and helped me perfect my performance 

ability. I am currently doing A-Level Music, but I also participate in the multiple clubs offered to me by 

the department.  

   Altogether, my experience so far has been increasingly improved by the number of opportunities I 

have been given to perform, whether it is in assemblies, Church or the amazing concerts held. I have 

also seen the commitment given to the children in the lower school to help them boost their confi-

dence and become the great musicians they are today.  Emma W, Year 12 

I HAVE TAKEN part in every Christmas and Spring 

Concert since I started at St Marylebone in Year 7. 

This year in the movie-themed Spring Concert, I            

performed in Spring Concertante’s tango piece and 

the Symphony Orchestra’s Pirates of the Caribbean 

theme, playing the violin.  

   The school’s concerts have never failed to  

impress and seem to get  better each year. I be-

lieve that music is one of the reasons for why our school has such a good reputation, and is such a 

lovely place to attend.  

Renee L, Year 12  

 

SINCE COMING TO St Marylebone, I have appreciated the fact that there is so much going on and that 

the department is always busy. The Spring Concert presented to me the variety of music in the school 

and the high standard of the students. Everyone shows so much commitment to their love of music 

and their creativity is outstanding.  

   I have seen that music at St Marylebone is all-inclusive, and there is no judgement, which to me is 

why the standard is so high. It has been wonderful filling in for Miss Moorhead. 

Miss Porter, Teacher of Music 
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A REALISTIC VIEW OF TRAUMA 

ART 

F 
rancis Bacon (1909-1992) is lauded as one 

of the best British post-war painters. His 

works have been described as ‘visceral     

pictorial statements’, but what is it about Francis’ 

Bacon’s pieces that make them so impactful?  

I will be exploring Francis Bacon’s portrayal of 

trauma, looking at two key aspects of his art.  

   The first of these is the use of experiences from 

Bacon’s life as well as images (photographs, film 

stills etc) to inform what he depicts. The second is 

the formal aspect: his painting techniques and 

style, such as the use of colour and distortion of 

subjects. I will be analysing their use in one of  

Bacon’s key pieces: Study of Velazquez’ Portrait of 

Pope Innocent X (1953) pictured above, currently 

located in the Des Moines Art Centre in Iowa.  

   From 1947, Bacon started to paint directly onto 

unprimed canvas with oils. Although the canvas 

was rough and grainy, which may have aided in 

the depiction of rough, coarse skin, the oil was 

able to soak right into the surface, which created, 

especially in the backgrounds, flat sections of    

colour, devoid of brush strokes.  

   This meant that the foreground subjects, where 

brushstrokes were more visible, stood out,  

highlighting the importance of the subject and  

emphasising their apparent suffering to the 

viewer. Indeed, Daniel Farson in his biography of 

Bacon described the artist’s style as ‘furious 

brushstrokes contrasting with the careful back-

ground area’.  

   However, Bacon did not simply use a conven-

tional brush, but also rags, sponges, pieces of  

velvet, a small broom, as well as sand and dust to 

create the unique strokes, textures and forms in 

his pieces.  

   Bacon was known for his smudging/smearing 

technique, something obvious in his Study of    

Velazquez. Using both his fingers and fabric,     

Bacon was known to ‘rehearse the brushstrokes 

on his face in front of the mirror’, smearing 

makeup on his unshaven face to echo the texture 

of the unprimed canvas.  

   These practised smears were then translated 

onto the canvas, aiding the distortion of the 

subject and creating dynamism, especially in 

Bacon’s portraits, as though the face is captured 

as it is shaking or turning.  

   The overall effect is to make the subject’s 

trauma more realistic, more immediate, as though 

the subject is moving, perhaps in pain, before 

our eyes.  

Hannah S, Year 13 (essay extract) 

 All you have learnt 

 Seeps through the cracks 

 And into this universe 

 The knowledge is tampered with 

 Leaving you with more inconvenience 

 Than what you started with 

 Though you may think you know 

 All that you don’t 

 Nothing is known as a fact 

 That’s a fact 

 For nothing is as it seems 

 In the land of dreams 

 

 You cannot be harmed 

 Though you can be robbed of bliss, pain and greed 

 Some may think 

 Though others may act 

 On point of cue 

 To the perfect score 

 The harmony soaring 

 The melody a bore 

 All you do is all you should not 

 All wounds that you bind 

 Will once more be shot 

 Yet you have the chance to redeem 

 All you have lost in the land of dreams. 

Extract from  ‘Land of Dreams’ by Romola G, Year 7 

POETRY 
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GLIMPSING A SECRET WORLD 

N 
ighthawks by Edward Hopper meant some-

thing to me not because it was famous or 

because critics said it should, but because 

it made me feel something. That, for me, is the 

single most important thing that a piece of artwork 

can do. 

  All too often in the art world this fundamental 

truth is lost. We feel a pressure to experience art 

in a certain academic way – like every time you 

walk into a gallery you have to stand exactly two 

metres from the artwork, assume one of three  

appreciative poses, then discuss the political 

implications of the work. If a piece makes you feel 

something, that is so much more important. That  

is what you should talk about, without fear of 

seeming unintelligent. 

   When I look at Nighthawks I feel lonely. Not 

alone but genuinely lonely. This is because Hopper 

paints in a way that is real, but not necessarily 

photorealistic. It’s the authenticity of the composi-

tion, the truth of that lonely diner acting as a 

beacon against a cold, deep night, that makes me 

feel like I could be there. However, Hopper doesn’t 

let me join in. He isolates us, instilling in us the 

same loneliness that we see in the eyes, hands 

and backs of those melancholy diners. 

   My eyes are always drawn to one corner, the 

point where strong perspective lines meet, and yet 

I see that nothing else is meeting there. There are 

no worlds colliding, no people bumping into each 

other, no cars screaming around the corner. We 

see a point where everything should come   to-

gether, and yet nothing actually does. Hopper uses 

composition to make us yearn for liveliness, then 

he leaves us without it. He teaches us to fear ab-

sence. Fear of loneliness is a motif of his work. 

   Nighthawks has a quality of mystery, as if      

Hopper lets us in on a secret. The three half-

opened windows act as portals into other mo-

ments and other stories. The door at the back is 

closed but with a small window, a glimpse into 

another world. There is hope and potential and 

fear all at once, and an overwhelming sense that 

anything could happen. 

   The art world can seem impenetrable and elitist. 

Yet, it shouldn’t be. At the heart of every piece is 

the simple idea that it should be experienced by 

people. Not just critics or art historians, but all 

kinds of people. This experience can be anything. 

It can be entirely personal; it can culminate in writ-

ing a speech; it can simply be unspoken. But most 

importantly, it should be experienced.                 

Edited speech by Beattie G , Year 12,   

quarterfinalist at the ARTiculation Prize  
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ENCOUNTER WITH A FILM DIRECTOR 

PAELLA A LA CASA 

G 
oing on the Spanish exchange to Cordoba was an amazing experience. We were able to learn 

about a different culture, explore a new city, and massively improve our Spanish skills, whilst 

also making friends.  

   Everyone enjoyed and embraced the experience. Every day we went to interesting museums and  

explored the city with our teachers. One day we were taught Flamenco, a traditional Spanish dance, by 

their PE teacher. We also tried new foods and spent quality time with our partners and their families. 

   Spending time with the people who lived there was a very important part of the trip; we really got to 

know each other, learnt about one another’s lives and really understood and experienced the life of a 

traditional Spanish family. For quite a large proportion of the trip we spent one-on-one time with our 

families, which could be seen as scary or intimidating. However, it was the exact opposite of those 

things. Due to the warmth of the families and our partners, we all felt very welcome into their lives. 

   One of my favourite parts of the trip was the day I spent with my partner's family, a la casa de 

su abuela. We ate paella and spent time with my partner’s very large family. Afterwards, my partner 

told me that she loves to see her family every Sunday as family is very important to her and she told 

me that it is a very big part of Spanish culture. 

   I am now extremely excited for 

the second part of the trip: our 

partners are now coming over to 

London to visit us! They will now 

experience a week of our lives. 

When they arrive in London we 

will organise exciting activities 

for them, just like they did for  

us when we when we were in 

Cordoba. I cannot wait to see 

them all! 

    The whole experience has 

taught me to seize every oppor-

tunity and to try something new.  

Chloe W, Year 10 

MY A-LEVEL SPANISH class travelled to the British 

Film Institute (BFI) for a day filled with interesting 

activities based on the famous Spanish director 

Iciar Bollain. Our job was to translate for ourselves 

as the whole day was conducted in Spanish.  

   The morning proceeded with clips from a variety 

of Bollain’s films, including the film she starred in 

as a child, called El Sur.  

   Before we watched each clip, we were asked 

questions and had to look out for the answers in 

the clips. Afterwards, we had to give our answers 

in Spanish. 

   We had a viewing of Bollain’s famous film,  

También la Lluvia, translating to ‘Even the Rain’. 

This was a breathtaking story about a Spanish film 

crew travelling to Bolivia to film a re-enactment of 

Christopher Columbus’ discovery of the Americas. 

While filming they discovered the horrors of what 

was going on in Bolivia at the time.  

   They began to film during the breakout of 

‘La Guerra del Agua’, ‘the war of water’, which was 

when the government cut off civilians’ access to 

water due to the inadequate supply of clean 

water. 

   This restriction caused a huge uprising across 

Bolivia and violence spread across the nation. The 

film crew experienced firsthand the people of  

Bolivia’s epic struggle for a basic human right.  

   Bollain came on the stage to be interviewed. We 

as the audience were able to ask her questions 

about her movies, particularly about También la 

Lluvia, and she answered all questions in Spanish.  

   It was a very enjoyable day because we learnt a 

lot about Bollain, and we had even had the  

amazing opportunity to meet the director herself. 

We learnt more of the language through listening 

to Spanish being spoken by native speakers. On 

top of this, we were able to learn more about His-

panic culture and history.   

Emily D, Year 12  
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I WAS LUCKY enough to be chosen to represent St Marylebone in the ESU Mace Competition, the 

oldest and largest debating competition for schools in England. We had got to the second round, and 

on 7th December been given the motion, ‘This House Would Ban Doctors from Striking’, set to be de-

bated on 30th January. 

   ‘We have weeks to prepare! It will be fine,’ I thought. The four same words 

every character in a creepy horror story ever said, right 

before they walked straight into their demise... 

   Before I knew it I was on a train to St Paul’s Girls 

School, hurtling towards my public speaking nemesis! 

My hands were clammy and my arguments floating aim-

lessly around in my head. 

   The order of the evening was that there would be three 

topical debates that would stretch the viewer’s minds 

until they ached with the amount of intellectually stimu-

lating ideas they were absorbing.  

   We arrived at the school and set up. Then our opposi-

tion arrived. When you are a highly nervous 5 foot 3  

Year 9, it is not exactly comforting to see two 6 foot 1 

Year 12s set up as your opposition! 

  The chairman brought me back from my hallucinations 

of stuttering and forgetting my arguments to remind us 

that the debate was about to commence. I took a deep 

breath and calmed my jittery nerves, allowing the adrenalin to take control. Once I stood up and began 

to speak, I felt empowered and unbearably excited. Whenever I paused for effect, peeked at the audi-

ence and saw nodding heads I was filled with joy and my confidence bubbled over.  I delivered two 

short speeches, without stuttering or forgetting my arguments. I was elated!  

   Although the evening had begun with me sure I was going to crash and burn in the face of my taller-

than-the-doorway opposition, it ended with us all having a laugh and drinking squash, of course while 

gorging on the incredible chocolate cake provided to boost our energy when the thinking was just too 

much. It was an amazing experience and I wouldn’t trade any of it for the world, especially the shock 

we felt when the adjudicator said that we had won our debate!   Simran L, Year 9 

LISTENING IS EMPOWERING 

FROM NERVOUSNESS TO JOY 

T 
he ‘Young Power’ conference, at Quintin 

Kynaston school,  was held with the inten-

tion of broadening young people's knowledge 

of powerful topics such racism, sexism and gen-

der, and giving us the opportunity to voice our 

opinion in an environment where we can not only 

be heard, but also listened to.  

   We undertook many activities, including discus-

sions and watching videos. We also heard from 

two phenomenal speakers who shared their inspir-

ing stories: Kenny Imafidon, who had been 

wrongly sentenced to jail for crimes such as knife-

possession and attempted murder, just because 

he was a black man, and Eva Schloss, a survivor 

of Auschwitz. Ms Sangha, one of our own  

teachers, performed her spoken-word poetry, fo-

cusing on her family’s struggles with discrimina-

tion. We found all this incredibly moving. 

   For the last activity we were given the task of 

sharing a personal story to do with our identity, or 

a time we had taken a great risk or experienced 

something which affected us greatly. The twist was 

that we first shared our story with a partner, and  

then they told it to the group in first person as if it 

was their own, placing themselves in your shoes. 

  Some of the stories shared were moving; some 

were hurtful and melancholic; but all brought to 

our minds something touching which we could 

take away with us and think about. This activity 

inspired me the most, because I was amazed by 

the bravery some participants had in order to tell 

certain stories. We were able to share in their 

heartbreak, and connect to people. 

  This day was fascinating. It is so important for us 

to be able to communicate and listen to each 

other in this way because we are, essentially, the 

next generation who will be ‘running the world’.  

Emily D, Year 12 

Maddie S, Year  9 
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POLITICS  

CAN BLUE EVER MEAN BLUE? 

T 
he theory of semiotics is the study of sign 

and communication, verbal and otherwise, 

and I’ve recently become very interested in 

this. The theory effectively relies on the concept of 

'sign' and 'signifiers', the sign being an action, like 

a smile, and the significance being my intended 

effect which, in this case, is to convey joy. I'm 

trusting that you as an audience know that a smile         

signifies happiness and therefore that I feel joy. 

However, the whole concept is ruined if the sign I 

use is not correctly interpreted by the audience. 

For example, I might say I like the colour blue, and 

this may be interpreted to mean I hate red. 

   In a lot of coverage of Brexit, lack of empathy or 

understanding was cited as the cause for the deep 

socio-economic divisions demonstrated in the 

vote. However, we cannot expect understanding or 

empathy if the sign we are using is not being     

understood by our audience.  

   All political campaigns are effectively a sign; they 

communicate their own ideals and the horror of 

the opposition. However, it’s all very well 

campaigning for 'Better together', but what if to 

the majority of voters, that means 'Better for the      

cosmopolitan elite together'? Similarly, Donald 

Trump’s slogan was 'Make America great again', 

but to more than half of voters, this meant 'Make 

America a worse place again'.  

   This raises questions about whose duty it is to 

understand or interpret the sign. Must voters     

attempt to interpret intentions, or should it be the 

duty of campaigners? Campaigns choose wording 

they feel to be malleable or loose enough to fit 

and attract all voters: is this an exploitation of the 

public's understanding of language? 

   The implicit significance of certain words have 

always been used by the media to aid certain 

agendas, for example, the negative connotation of 

'Tory' in a left-wing newspaper. Readers have been 

influenced both consciously and subconsciously. 

Yet, what if in a right-wing paper ‘Tory’ has       

positive connotations? Even an independent 

body's censorship cannot prevent this ambiguity of 

ideas and symbolism in a single word. This is as a 

result of a flaw in semiotics: we simply don’t know 

what people are thinking.  

   It would seem that the audience plays a large 

role in all this but in a divided country, not all 

demographics can be relied on to understand the 

intended meaning of a sign. We seem to have 

linked full circle back to capitalism and democ-

racy. We are again forced to accept that the lack 

of economic representation in a capitalist society 

ultimately leads to the lack of opportunity for 

some to fully understand the intention of          

campaigning language. 

   The disparity in our perception of linguistics has 

had detrimental and polarising effects on our 

country. However, it sadly also begs the question 

whether it is possible for semiotic theory to be   

effectively used and understood by voters and    

campaigners.  

Rachel G, Year 11  

We cannot expect empathy if 

the ‘sign’ we use is not  

understood by our audience 

Smilla K, Year 12 
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SEASONAL NOTES AND LAST  WORD  

SUMMER PLAYLIST  

DOWN WITH ATTENTION SEEKERS 

I 
I hate  to say this, but you just have to know. My pigeon, Roberta, died yesterday night and now I 

have no money and I can’t go to school, which makes me feel ill, makes global warming get worse 

and causes the whole world to explode.  

      Well, I may have exaggerated. Just a ‘little bit’. Do these words seem familiar? These are the words 

of a grade 1 attention seeker. 

   Imagine: it’s a Monday morning; it’s Maths first period. Just as you are getting the hang of a tantalis-

ing algebraic equation, someone leaves a trail of mucus on the left sleeve of your blazer. Being a kind 

individual, I proceed to comfort the person: ‘Bruscilla, dear, are you quite all right?’ This kind gesture 

of focusing on your problems and not my Maths problem is what a good person would do. However, no 

good person likes to be slapped in the face with: ‘Leave me alone! I don’t want to talk about it!’ 

   First, if you wanted me to leave you alone, you shouldn’t have been crying on my blazer. You should 

be the one leaving me alone, not vice versa, honey. Moreover, if you didn’t want to talk about it, you 

wouldn’t have been snivelling for Britain, trying to get my attention. 

   Attention seekers are time wasters. It was one o’clock when you asked them what was wrong and 

now it’s five o’clock and they’re still not done. 

   Science proves that attention seekers make you feel bad about yourself and even more self-

conscious. Let me put it this way. You’ve been practising for the Dance Show auditions and you’ve 

danced the best of everyone: even the teacher said so. Then silly old Bruscilla comes in half an hour 

later and wins everyone round with a story about how she’s going to the Grammy’s but she can’t 

decide what to wear, which made her too nervous to perform for the audition. Pity strikes your teacher 

and before you can say ‘attention seeker’ Bruscilla gets the main role and you’re the back-up. 

   To conclude, attention seekers are, just like pennies, two-faced and worthless. That is why I’ve  

decided to put them into Room 101.  Edited ‘Room 101 speech’ by  Sefora K H, Year 8  
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